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Rationale  
 
Cheney, 1989 discusses the importance of routine and structure in children’s learning, this is 
applicable not only to the ‘normal’ classroom environment but also in the context of remote 
online learning. Due to the period of Remote Learning caused by the Covid-19 pandemic, 
Microsoft Teams Live Lessons replaced in class learning and the interactive features 
available during online learning can evidently mirror high-quality classroom practice.  
 
Aims 
The aim of this enquiry is to determine the level of impact that the use of interactive features 
available in Microsoft Teams can have on learners’ participation and engagement during live 
lessons.  
 
Discussion will take place around the differences in levels of engagement between before and 
after the implementation of interactive features during live lessons, that mirror classroom 
initiatives and activities, and how the use of such features impacts on pupil participation and 
quality of learning and teaching.  
 
Methodology  
Data was collected using before and after surveys provided for pupils, the Microsoft Teams 
Insights feature and tracking the use of the hands up and chat box functions during live 
lessons. The before and after surveys provided pupils with questions that explored the 
efficacy of the features available in Teams and how they felt these features impacted on their 
engagement and participation during the live lessons. The Insights feature was used to track 
overall pupil engagement during remote learning was to monitor the levels of engagement 
before, during and after the extended use of the interactive features. Triangulation of this data 
provided scope to effectively monitor the levels of participation and engagement during live 
lessons. The chat box and hands up features were both elements that pupils were unfamiliar 
with before the enquiry, ensuring findings were accurate and robust.  
 
Pupils were introduced to the new ‘interactive’ routine (Colvin & Lazar, 1995; Savage, 1999) 
of using the hands-up feature to agree with myself or other students, to signal when they 
wanted to speak and as a form of assessment prior to independent tasks.  
 



 

The chat box was used only for children who didn’t want to turn on their microphones prior 
to the enquiry period, then was used for whole class, and group activities, particularly during 
mental maths.   
 
Findings  
The results of the before survey showed that the pupils had shown little interest in the 
features prior to them being fully implemented in daily practice. This implies that pupil 
engagement and participation in live lessons was based on choice rather than being 
influenced by any other mitigating factors. The results of the after survey however, provided 
evidence that the use of interactive features, increased the pupils’ enjoyment, and engagement 
during live lessons.  
 
The pupils expressed comfort in the familiarity that these features offered, as they felt that 
they mirrored the physical classroom environment and created a more inclusive learning 
environment.  
 
Before the use of the interactive features, lessons were difficult structure due to the 
unfamiliar circumstances posed by live lessons using Microsoft Teams. However, the use of 
the interactive features provided a structure for the class, where children were able to engage 
and discuss equitably, while also providing a framework for formative assessment to take 
place. This is hugely important to ensuring the quality of learning and teaching was 
maintained during live lessons as it was not possible to provide written feedback during the 
live lesson as would have been class.  
 
The hands up feature allowed all learners equal opportunity to share ideas and provided 
structure for class dialogue to take place between pupils and teacher and between peers. It 
also acted as a means for formative assessment, where pupils could show a quick 
understanding of concepts or a task before moving on.  
 
While the hands-up feature proved to be effective during most lesson, it was not always used 
appropriately by the pupils. Some pupils would put their hands up and down repeatedly 
creating distraction and interrupting lessons (Burden, 2003; Docking, 2002). 
 
The chat box allowed the children access to the equivalent of individual whiteboards which 
could be used to show answers at the same time during lessons, particularly during number 
talks. This had previously only been used when a child couldn’t or chose not to turn on their 
microphone, therefore their opinions of this feature were minimal. However, once games and 
other forms of learning were introduced using this function, engagement increased alongside 
enjoyment.   
 



 

 
 
 
Conclusions  
It is apparent from the survey results and observation, that when interactive features were 
used appropriately and consistently, there was participation and engagement improved during 
live lessons. Pupils enjoyed the using interactive features that were analogous to classroom 
practice and the structure offered by these features created a more effective learning 
environment for live lessons.  
 
As much as possible, the use of these features was determined by pupils and when pupils 
were able to select the use of these features, they rebuilt their own classroom online. This was 
a contributing factor to the increase in participation and engagement and pupils expressed 
their enjoyment of the process.  
 
The appeared to be a direct link between the introduction and use of the interactive features to 
the improvement in participation and engagement during live lessons. This was very apparent 
in the number of pupils who were actively engaged use of the chat feature to engage in 
dialogue relevant to the content of the lesson, compared to previous live lessons where the 
chat was used for informal dialogue.   
 
 
Implications for Future Practice  
Given the unprecedented circumstances and the temporary nature of remote learning and live 
lessons, there may be an assumption that findings from this enquiry would not be directly 
relevant to ‘normal’ classroom practice. This enquiry however emphasises the importance of 
continuity, structure and familiarity in all learning environments. During remote or online 
learning, when there is structure and security, it creates an opportunity for all learners to 
participate in dialogue, receive feedback and progress in their learning, this too naturally 
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applies to the classroom learning setting. It is important that teachers aim to provide equal 
opportunities for all learners, and that their individual needs are met by establishing learning 
environments which employ routine and structure to make even new and uncomfortable 
contexts, familiar and encourage learning and growth. 
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