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Rationale  
 
Pupil feedback is described as internal or external information linked with the gap between 
the current level of knowledge and understanding and the intended learning goals (Hattie & 
Timperley, 2007). William (2011) acknowledges that the impact of feedback on learning 
cannot be described as a simple, straightforward process.  
 
Pupil feedback is largely considered to be one of the key components of formative 
assessment (Dann, 2018). In order for effective learning and teaching to take place, pupils 
should be involved and considered in achieving and setting their next steps in learning 
(Barnes, 1997).  

The General Teaching Council for Scotland (GTCS) provide standards that all practitioners 
in Scotland must maintain. The Standard for Full Registration 3.1.2 ensures that practitioners: 
“use a range of communication methods, including a variety of media, to promote and 
develop positive relationships to motivate and sustain the interest and participation of all 
learners” (The General Teaching Council for Scotland, 2012). Mensink and King (2019) 
highlight that there has been a lack of student engagement with online feedback for decades. 
This suggests the need for practitioners to manage feedback and communication in a way 
which meets the needs of all learners, particularly during the ongoing Covid-19 pandemic 
which requires students to learn remotely.  

Aim 
 
The aim of this enquiry was to identify the different ways in which children responded to an 
alternative feedback method during a period of remote learning. The enquiry set out to 
identify any changes in children’s engagement with remote learning including: a change in 
attitude, an increase or decrease in engagement and any changes in pupil motivation levels. 
 
Methodology 
 
The study focused on a Primary 4 class with 16 pupils and parents, over a 4-week period of 
remote learning. The names of participants have been anonymised to ensure data is kept 
confidential.  
 
As part of the ongoing process, pupil engagement with remote learning was monitored 
through ‘Pupil Registers’ which were updated daily. Thus, providing quantitative data for 
comparison. Each learners’ returned work for the day was assessed and put into the following 
three categories:  

• MC – Mostly Complete  
• SC – Some Complete 
• NC – None Complete  

(appendix 1) 
 



In this instance the criteria are explained as: MC – More than half of the daily tasks were 
attempted, SC – Less than half of the daily tasks were attempted and NC – meant that none of 
the daily tasks were attempted. In order for the daily tasks to qualify as ‘attempted’ 
engagement with these was required to be posted to the class ‘Microsoft Teams’ platform.  
 
At the beginning of the 4-week period, parents were issued a questionnaire via Microsoft 
Forms which was used to identify how current written feedback methods were utilised and 
impacting on children’s next steps in learning (appendix 2). The questionnaire was designed 
for parents as it had been observed that they were accessing the daily tasks and then sharing 
with children, rather than direct communication between pupil and teacher. Utilising this 
qualitative data method enabled a deeper understanding of the view’s parents had regarding 
their children’s learning. 
 
Due to the small class size, all pupils were introduced to verbal feedback methods in the form 
of an audio clip, across all subject areas. Audio feedback was provided over a total of 16 
days. Engagement continued to be monitored through daily Pupil Registers. Pupil feedback 
was provided at the end of each day and pupils and parents were notified through the team’s 
channel. As always, pupils and parents were given the option to ask any further questions.  
 
At the end of the 4-week period, parents were then issued with a second questionnaire – the 
questions were adapted slightly to gather data on audio feedback (appendix 3).  The 
questionnaire was again delivered through Microsoft Forms - in the same way as the previous 
questionnaire. All data was used to analyse to which extent alternative feedback methods had 
impacted children’s engagement within remote learning.  
 
Findings 
 
The study addressed the aim of exploring alternative feedback methods and their influence on 
pupil engagement. In the first instance, Pupil Registers before the study began highlighted 
that less than 25% of pupils were receiving ‘MC’ on their daily tasks. Next, questionnaire 1 
was analysed to identify existing attitudes towards written feedback methods. 
 
Findings from questionnaire 1 highlighted that some pupils had pre-conceived ideas of 
receiving audio feedback: 
 
“It is good to hear your voice. S has enjoyed PowerPoints with this. Not sure if you can 
incorporate this into feedback.” 
        Pupil S (parent comment) 
 
Initial data also highlighted that many pupils opted to have feedback read to them rather than 
reading it themselves. This was adapted from question 4: “Does your child prefer reading 
their own feedback or having it read to them?” 
 
“Prefers having it read” 
        Pupil G (parent comment) 
 
“O likes me to read it to her” 
 
        Pupil O (parent comment) 
 



 
 
 After the 4-week period, findings of engagement were derived from daily ‘Pupil Registers’ 
as a means of identifying a change in pupil engagement. This analysis of data highlighted that 
there was an increase from 25% to 41% of pupils receiving ‘MC’ on their daily tasks over the 
4-week period. A bar chart was then created to highlight the change in pupil engagement 
over the 4-week period. 
 
Figure 1 

 
 
 
The bar chart indicates an increase in pupil engagement across the 4-week period. Responses 
to questionnaire 2 were then analysed and compared with questionnaire 1 to identify any 
changes in pupil attitudes over the 4-week period.  Out of 8 returned questionnaires, 6 pupils 
stated that they preferred audio feedback compared with written (75%). Some pupil responses 
are detailed below: 
 
“I liked to hear Miss Kemp’s voice. It’s more encouraging.”  
           Pupil O 
 
“understands it better.” 
 
           Pupil L 
 
“I don’t like reading it.” 
 
           Pupil K 
 
On the other hand, 25% of pupils stated that they preferred written feedback.  
 
“happy with written feedback as can re-read it when I want to” 
           Pupil C 
 
“written is more interesting” 
           Pupil Q 
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However, these pupils also stated that they accessed work on their own, rather than with 
support from parents. 
 
The positive pupil responses to audio feedback detailed above, alongside others gathered 
from the sample size are consistent with an increase in pupil engagement highlighted in 
figure 1.  All returned questionnaires suggested that pupil’s used feedback as a starting point 
to inform their next steps. 
 
Conclusion 
 
Overall, the data gathered suggests that audio feedback methods had a positive effect on 
majority of those involved in the study. The first notable benefit was an increase in pupil 
engagement to the remote learning period after hearing audio feedback. This enabled pupils 
to continue accessing the curriculum. Secondly that pupils benefited as they were able to 
access audio feedback at their convenience to inform next steps without relying on parent’s 
reading it to them. However, it was acknowledged that some pupils preferred reading their 
own feedback independently. These responses indicated that they enjoyed being able to 
access feedback multiple times for reference and so preferred written feedback for that 
reason, audio feedback could be further developed to allow pupils to access both text and 
audio using similar features to ‘Immersive Reader’. 
 
It could be argued that due to the small-time scale of the study, pupils did not get a chance to 
compare their feelings towards either feedback method as they would have in a longitudinal 
study. This was again a factor out with the control of the enquiry as the period of remote 
learning was determined by the government. Furthermore, due to the nature of reading 
ability, feedback questionnaires were aimed at parents which meant that pupils were not all 
able to provide their own answers. Lastly, it could be argued that other factors could have 
also played a role in engagement out with the control of the enquiry such as changes in 
parents’ work patterns. Speaking collegiately with colleagues in similar stages, revealed a 
noticeable drop in engagement in other classes in this time period. Future studies involving a 
larger sample of children across different curricular levels may provide further insight.  
 
Implications for Future Practice 
 
Data gathered, suggests that audio feedback had a positive effective on pupil engagement 
during a remote learning period. Upon pupils’ return to school, it is hoped the success can be 
replicated by adopting a similar approach within the classroom and ensure pupils receive 
regular verbal feedback on at least 1 piece of their work per day. Additionally, should the 
need for remote learning occur in the future, learning from the findings of the enquiry, a 
balance of audio and written feedback would be given from the outset.  
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Appendix 1 
Example of Pupil Engagement Registers 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Appendix 2 
Questionnaire 1 
 
 
 
  



Appendix 3 
Questionnaire 2 
 


