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Rationale 
 
Due to COVID 19, teaching and learning this term has been moved to a digital platform. As a 
group, we felt that children in our classes are not always fully engaged when it comes to the 
submission of assignments, social interactions on Microsoft Teams, or answering out during 
group calls and class video check-ins. We discussed in depth the potential reasoning behind 
children’s lack of engagement and participation, whether it be lack of understanding, lack of 
confidence or because they are not in the classroom setting. We reached a collective decision 
to introduce daily challenges on Microsoft Teams with the aim of increasing engagement and 
social interaction across digital platforms.  
 
Research indicates that learners who take part in well-designed and thought-out tasks take pride 
in their work, value their education and actively engage in activities (Munns and Woodward, 
2006). More active and thoughtful activities encourage learners to dive deeper into the 
evaluation of their own learning and enjoyment (Munns and Woodward, 2006), for instance, 
conversations between the teacher and pupil on engagement and progress, key strengths and 
weaknesses (Costa and Kallick, 2004) and how the strengths can be further strengthened and 
how the weaknesses can be targeted. Furthermore, Curriculum for Excellence, Building the 
Curriculum 5: A Framework for Assessment document emphasises a coherent approach to 
planning, teaching, learning and assessment (Scottish Government, 2011), which is necessary 
for young people to be successful in their learning and when developing key skills. This 
document highlights that in order to gather great quality evidence of pupils’ progress through 
experiences, educators will therefore, have to plan to utilise a scope of approaches that mirror 
the breadth, challenge and use of learning and the wide range of skills being developed 
(Scottish Government, 2011). I took this on board when carrying out my enquiry remotely.  
 
Aim 
 
The aim of this enquiry was to examine what happens to the level of online engagement when 
daily challenges are implemented as part of online learning. 
 
 
Methodology 
 
The enquiry was carried out over a three-week period from the 04/2/21 to 19/2/19 with a 
composite class of twenty-four primary six and seven children. The first week was a two-day 
week and the last two weeks were five-day weeks. The sample group consisted of children with 
a range of online engagement. As it is important to carefully select a methodology which will 
enhance the enquiry and allow the enquiry to be completed (Taber, 2013), I understand the 
importance of considering the different methods of gathering evidence when carrying out an 
enquiry. I set out to gather qualitative data. I made good use of questionnaires, digital 
observation, collected notes and informal interviews with the focus group.  
 



Children completed a ‘Daily Challenge’ which encouraged them to socially engage more with 
their peers and myself and challenge their own abilities too. For example; build a snowman, 
‘The Floor is Lava Challenge’ - Can you make a safe walkway from your hall > living room > 
kitchen for your family? And learn a popular Tik Tok dance. Children were responsible for 
completing the daily challenges and choosing where to upload their evidence; a private email 
to me or upload on the class Teams page. I collected the data at the end of each day and the 
winner of the daily challenge was emailed a digital certificate. Data was collected each day and 
used to mark pupil progress and participation over the course of the enquiry. At the end of the 
enquiry, pupils expressed their opinions of how the ‘Daily Challenges’ motivated them during 
remote learning and socially engaged them with their peers. Particular attention was paid to the 
children in the focus group when collecting the data.  
 
In addition, I was open with the school about the ongoing enquiry and findings (Forster and 
Eperjesi, 2017), however, I ensured at all times all data was secure and protected (Forster and 
Eperjesi, 2017). Overall, a successful enquiry was carried out without using unethical 
approaches (Forster and Eperjesi, 2017). 
 
Findings 
 
The bar charts below show the results of the ‘Daily Challenge’ over a three-week period using 
data collected from the focus group. The first week was a two-day week and the last two weeks 
were five-day weeks. ‘Child A’ having the most engagement on Teams before the challenges 
were implemented, ‘Child B’ having a sound amount of engagement and ‘Child C’ having 
limited engagement before the daily challenges were implemented.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Child A 
 
Child A maintained a steady level of engagement and completed a good number of challenges. 
In week one, Child A completed all daily challenges and completed most challenges during the 
following two weeks. Child A is highly motivated, eager to challenge their own abilities and 
share results with peers. Child A is actively involved is social chat on Microsoft Teams, and 
has become even more socially engaged and encouraged others to engage too.  
 
Child B 
Child B maintained a steady level of engagement and had an increase in completion of 
challenges. There was a particular increase in engagement when the challenges were changed 
to the outdoor setting and involved their home and community surroundings, for example, 
Nature Walk Checklist Challenge. Child B often completed challenges with members of family 
at home and actively engaged them in the creation of videos and pictures to share digitally with 
the class. The quality of challenges completed by Child B also increased as they became more 
involved in the competitive side of the challenges with their peers.  
 
Child C 
Child C shows great progression in completion of daily challenges. Child C had limited social 
interaction and work-related engagement on Microsoft Teams, however, the daily challenges 
motivated this pupil, gave this pupil something to work towards and encouraged this pupil to 
log into Teams, view the daily challenge and complete work-related assignments too. For child 
C, this is particularly significant as child C generally has low confidence in her ability as at 
first evidence of the daily challenge was emailed to me, however, after week two,  this pupil 
posted her evidence on Teams to share results with peers showing developing confidence. 
 
Overall, the children responded positively to the ‘Daily Challenge’ and progression is 
highlighted across the class in terms of attainment and achievement. At the end of the three-
week period, I carried out a qualitative survey with the focus group which asked the pupils to 
reflect on the ‘Daily Challenge’ as a form of social interaction and online engagement. The 
children responded in the following ways: 
 
“I liked the daily challenge because I did it when I completed all of my work”  
“The challenges didn’t take a lot of time and some were fun”  
“I liked sharing my pictures with the class and seeing their pictures” 
“I didn’t really like the sporty challenges, but I did like the other ones” 
“I did them with my sister and she liked them too” 
 
This data highlights the positive impact the daily challenges had on both pupil attainment and 
achievement. The challenges provided the children with the opportunity to share their ideas 
and creativity with family at home. As one pupil highlighted, she did not particularly enjoy the 
sporty challenges, however, she did give them a good try and completed the other challenges 
more suited to her. This shows her enthusiasm for the challenges. 
 
Conclusions 
 
This enquiry was on a small scale and implemented over a limited time period, therefore, it is 
important to consider that more evidence would need to be gathered over a longer period of 
time in order to fully come to a definite conclusion. Yet, from the above findings, it can be 
concluded that the ‘Daily Challenge’ was successful in its implementation and an effective tool 



for raising social interaction and work-related engagement during digital teaching and learning. 
The ‘Daily Challenge’ encouraged children to take responsibility for their own completion of 
the challenge, the quality of their completion and how they shared their results. The 
questionnaires, polls and discussions allowed me to make changes where possible to continue 
to engage with the pupils and encourage them to interact and engage more with digital teaching 
and learning.  
 
On reflection, I found that drawing upon evidence to support thinking ensures a deeper 
understanding of the results and perhaps why they occurred and was then able to make changes 
to future ‘Daily Challenges’ to ensure the aim is met and pupil engagement is increasing. As 
highlighted above by the child’s comment, for some children interaction and engagement 
occurred at a slower pace as they only engaged with particular challenges which in turn 
decreased social interaction and work-related engagement. In addition, children did not want 
to post their evidence on Teams for their classmates to see, which towards the end of the 
enquiry had a negative effect on some other children posting their completed daily challenge. 
Thus, I know it would have been beneficial to ask pupils how they would prefer to submit the 
evidence of their daily challenge. Moreover, I would have taken into consideration pupil 
interests and enjoyment out-with the classroom, to influence the types of challenges set. 
 
Implications for Future Practice 
 
Undertaking my enquiry deepened my understanding of reflective practice and highlighted the 
aspects of the enquiry which worked well and aspects which I will change in order to ensure 
better classroom practice. On return to school, I plan to implement the ‘Daily Challenge’ in the 
classroom as a means of social interaction and whole-class enjoyment. 
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