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Rationale 

 

   Although there is no globally accepted definition, the Chartered Institute of Personnel and 

Development (CIPD) (2021) define digital learning as learning that is considered to be 

facilitated, enabled or mediated using technology for the specific purpose of training, learning 

or development in establishments. Universally, digital learning has progressed rapidly in 

education, particularly in the past year as a result of the worldwide pandemic. According to 

Fletcher and Griffiths (2020) it has transformed educational practice and has meant that 

learners can stay connected in the remote learning environment. Verhoef et al (2021) expands 

on this, describing digital learning as a tool utilised by practitioners to support teaching and 

learning in order for children to still progress and achieve under the current circumstances. 

There are a vast range of technologies that can be employed, however, North Lanarkshire 

Council’s Digital Learning and Teaching Guidance (2020) revealed that the central forms of 

communication used by practitioners and families within this establishment are Glow and 

Office 365 tools. As a result, my school utilised Microsoft Teams as our platform for 

communicating with and educating pupils. The School Improvement Plan indicates that a 

way in which we stay united, is through regular Teams meetings. This is essentially live 

check-in sessions for the children to engage with their classmates and their teacher. It is the 

closest learners can get to face to face interaction and provides children with opportunities to 

discuss any questions or concerns they have in relation to their learning. 

 

    For this reason and for the purpose of this enquiry, group 1H decided to focus their 

question on this as it is ongoing and extremely relevant in today’s society. This area has been 

chosen as we wanted to explore these live meets and discover if they are beneficial in 

increasing children’s engagement in digital learning. This is an area of interest to a variety of 

people, including my group and the school as a whole, to see if this had an impact on learners 

in a positive way.  

 

Aim  

 

   This enquiry aimed to evaluate the use of Teams meetings in increasing the children’s 

engagement with digital learning.  

 

Methodology 



 

 

   Within my probationary year, I intended to examine Microsoft Teams meetings and their 

impact on increasing children’s engagement with digital learning. With my own class, I 

implemented different live games in attempt to stimulate the pupil’s motivation. 

 

   As a group, we worked in collaboration to plan the implementation of this and agreed how 

we would gather the data to ensure moderation throughout. Originally, I wanted to keep the 

enquiry open and exploratory but I then decided to concentrate on two weekly meetings with 

the focus being on something different for the children each time, usually a game. This 

enquiry was conducted over a four-week period. I proposed to gather evidence by using an 

Excel spreadsheet to monitor attendance of these meets as well as writing in my reflective 

journal weekly and also by creating an exit-slip for the children to complete every second 

week. Recording the children’s attendance was completed twice weekly, so that it would be 

clear to see a pattern of who was present and when. My method for gathering most of the data 

was based upon teacher-judgement and reflection and this was essential to this enquiry.  

 

   Reflective journals are said to be important in documenting practice and aid in improving 

the learning process (Bashan and Holsblat, 2017). Although, there are controversial opinions 

surrounding this as they are said to manipulate evidence because it is from a personal 

viewpoint. I aim to address this challenge by using exit slips too as this is from the children’s 

perspective. Accordingly, the exit slip template can be seen in Appendix 1 and 2. There are 

two versions which I designed, one slightly differs from the other. I planned to collect these 

on two occasions throughout the enquiry period in order to gain a deeper understanding of the 

pupils’ opinions of the Teams meetings. After receiving the feedback from the children 

through employing the digital exit slips, I planned to examine this and change it if they felt 

that the tasks were not engaging. Floyd (2015) reports that teachers can use exit slips to 

inform their practice as it enables learners to reveal their thoughts and opinions on the 

particular topic. Yet, Heacox (2018) critiques them, arguing that these might pressurise 

students as they may not want to offend the teacher. In response to this, my goal was to 

ensure that they were anonymous for ethical purposes and so that the children felt more at 

ease, meaning they could be completely honest which would also increase the reliability of 

my evidence. By referring to Flordi (2013) it is of utmost importance that educators consider 

ethics when conducing enquiries, and so I had to ensure that no names were mentioned within 

my attendance records and reflective journal and called the children by their initials for this 

reason.  

 

   At the outset of this enquiry, my thesis was that my attendance records, reflective journal 

and the exit slips would reveal that the Microsoft Teams meetings would improve children’s 

engagement with digital learning as it would increase their motivation. 

 

Findings  

 

   Shortly after doing live sessions and gathering attendance data, I found myself writing 

numerous observation and realisations in my reflective journal. As discussed earlier, there are 



 

pros and cons of reflective journals, but for me, this was beneficial to document practice and 

improve the learning process. This method was utilised as a tool to inform and shape my 

practice. With reference to my Excel spreadsheet, it was found that prior to these Teams 

meets, I was originally struggling to engage some children online. There was initially 

approximately 8 out of 16 engaging and with these meets it increased to roughly 13 attending 

the online meetings. Although, after implementing these live sessions, engagement started to 

increase and the children who were previously failing to engage began to attend meetings. At 

first, most pupils kept their camera off, although in the second and third week this increased.  

 

   From my reflective journal, the data collated that the children appeared more focused, 

involved and driven in relation to the amount of work they were completing and the standard 

of work. This also seemed to be due to the fact that some children who had not handed in 

tasks were asked to stay on at the end to either go through how to access and upload this or 

solve any confusions that they had. The Head Teacher also commented on these meetings 

(which I noted in my reflective journal), stating that they had been extremely successful in re-

engaging learners and building upon their confidence. Initially I had decided not to tell the 

children what they were going to be doing on the live meetings, but after two weeks I decided 

to as they were eager to know. This also appeared to improve engagement as the numbers had 

gone up. 

 

   Additionally, I collected exit slips on two occasions throughout the four weeks, in order to 

gain a deeper understanding of the pupil’s perceptions of the meetings. This method was 

based solely on the children’s opinions which was an essential instrument for this enquiry. I 

ensured that these were anonymous before distributing them as I wanted the children to be 

completely honest in order to obtain a true reflection of what they were thinking. The main 

theme that generated showed that from their perspective their effort, participation and 

motivation increased due to the Microsoft Teams meetings. The exit slips also revealed that 

the children all wanted to continue these over the next few weeks. Some comments made 

were “I feel excited for the meetings to see my teacher and friends”, “They make my day 

better” and “I feel I am learning more than just staring at a laptop screen”. 

 

Conclusions  

  Overall, in response to my question it can be said that from my personal experience and by 

looking at the evidence gathered, the pupil’s engagement did increase due to Microsoft 

Teams meetings. I gathered evidence by using an Excel spreadsheet to monitor attendance of 

these meets as well as writing in my reflective journal weekly and also by creating an exit-

slip for the children to complete every second week. It is for this reason that I believe, live 

sessions are beneficial in stimulating and motivating the children. Thus, it meant that students 

could stay in close contact with their teacher and this appeared to be the most enjoyable time 

of the week for them. Essentially meaning that Microsoft Teams meetings were effective and 

had a positive impact on the learners. 

 

Implications for Future Practice 

 



 

   In future if there is another lockdown, I will continue to use Microsoft Teams and I have 

found this an excellent tool for digital learning. Although, I would like to conduct this over a 

longer period of time instead of being restricted to just four weeks so that I could gather more 

data as evidence and increase the validity of my enquiry.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix 1: 

 

 

 

 

 

 

 

Are you enjoying the Teams Meets? 

 

Why? 

 

Do you find them beneficial? 
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