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Rationale 
Since the Curriculum for Excellence became the national curriculum in 2010, there has been 
an on-going ambition to foster the four capacities in all young people. The four capacities 
being: successful learners, confident individuals, responsible citizens and effective 
contributors (Education Scotland, 2021). With these capacities in mind practitioners 
understand the commitment required to ensure we meet “the needs of the whole child 
(including academic and social-emotional learning)” (Liew and McTigue 2010). Due to 
recent pandemic and the closures of schools, learning has moved online. This shift to online 
learning has required practitioners to reflect on teaching methods and move all learning 
experiences onto online platforms. This has had significant implications for education 
professionals and their practice, as practitioners have looked at ways to promote and improve 
pupil engagement with online learning. It is understood that “engagement is the link between 
the person and their action and can determine a person’s achievement and school behaviour” 
(Dearden et al, 2017 P7). Many practitioners have provided live lessons as a way of 
delivering the curriculum remotely to meet the needs of the pupils within their class.  
 
The General Teaching Council Scotland indicates that teachers must be reflective 
practitioners. The standards for provisional registration states that a newly qualified teacher 
must “engage in reflective practice to develop and advance career long professional learning 
and practice” (GTCS,2012). A Practitioner Enquiry is not only a way for professionals to 
build their knowledge, but it is also a way to continue to reflect and grow in their practice. It 
is understood that “a successful enquiry is not simply finding an answer to a question, but one 
that deepens understanding by throwing up new questions” (Baumfield et al, 2013, P1).  The 
focus of this practitioner enquiry will investigate the use of live lessons to promote 
engagement for pupils learning remotely. It will examine the links between visual learning 
and the quantity and quantity of work returned after participating in live lessons . 
 
Aims 
The aim of this enquiry was to determine what impact live lessons have on motivation and 
engagement for pupils who are learning remotely.  The enquiry was carried out in the 
curricular area of numeracy. 
 
 
Methodology  
The enquiry took place with a primary six class who had two live lessons per week. The class 
consisted of 31 pupils with a variety of abilities. Whilst also participating in the live lessons, 
the pupils were set daily tasks in other curricular areas to complete and upload to an online 
platform called Microsoft Teams. The work was then marked in line with the success criteria 
and the pupils could access written feedback. During the enquiry, the pupils were given 
written and verbal feedback for numeracy task completed on the previous live lesson. The 
tasks completed in other curricular areas with only written feedback was compared with the 
tasks completed after live calls, to determine if live lessons improved engagement and the 
quality of work being submitted. The live lesson used ‘visible learning’ discussed by John 
Hattie (2009) through the use of PowerPoints and demonstrations. 



A quantitative method of data collection was used to collect the data from insights on an app 
on Teams. The insights app was used to identify the times pupils were accessing work and if 
pupils were engaging in the work assigned in other curricular areas. This data was then 
collected into a spreadsheet each week for easy viewing and to find connections with the 
pupil engagement levels and the times in which the pupils were most active. 
 
 
Findings 
After analysing the daily insights, weekly spreadsheet and the results from the survey clear 
themes emerged (appendix A). 
 
Live Lessons Week One 
As this enquiry was carried out during a pandemic, the pupils had already been using 
Microsoft Teams to access their work remotely due to school closures. Having access to work 
previously submitted on Teams before the start of the enquiry, allowed for assessment of the 
quality of work and provided work to compare with after live calls. This also conveyed pupils 
who were disengaged with learning through poor quality work or those who were not 
accessing work. The first live call had only 8 pupils who were understandably nervous about 
being on camera with their peers the pupils did not answer questions unless the question was 
directed to them, many only used the chat function as a way to communicate. This was pre-
empted as it is understood that “learners are more likely to be conscious of their attributions 
when a situation is relatively new” (McLean et Al, 2004). Therefore, it was noted that the 
pupils must find the motivation at the beginning of the live lesson which will promote 
engagement for the rest of the call and the tasks assigned. (Dearden et al 2017). Therefore, 
understanding that to promote engagement the pupils must be motivated the live lessons 
began with a quick number game. 
 
Week Two 
On week two there were 12 pupils on the live calls. The live lessons had more input from the 
pupils and there was a noticeable increase on the quality of work being submitted. There was 
further an increase on the amount of work submitted by the pupils in other curricular areas. 
This conveyed that the live lessons were promoting pupil engagement in not only the enquiry 
focus of numeracy.  Praise was given to the pupils who had completed the task to a high 
standard, and a discussion took place on why the work submitted was of this quality.  
 
 
Week Three 
All participants were now confident on the flow of the live lesson. There were 16 pupils 
accessing the live lessons and engaging with the tasks set in other curricular areas. The 
quality and the quantity of the work submitted by the pupils has not only doubled in quantity 
since the beginning of the enquiry, but the quality of the work was improving. Work was 
being submitted from pupils who were inactive before the start of the enquiry which was 
encouraging. There was a noticeable difference with the engagement on the daily posts as 
pupils would interact with myself and their peers. The insights on Microsoft Teams conveyed 
that on the days of the live lessons the pupils were accessing all work assigned and 
submitting work. In comparison, the days without a live lesson there was a decrease in the 
work being accessed and submitted for marking; giving the conclusion that the live lessons 
were furthering the pupils’ motivation and engagement with their online learning. 
 
 



Week Four 
It was decided to compare numeracy tasks submitted from three pupils of varying abilities. 
The work submitted was compared using the following factors: 

• the quality of the work using the strategies and success criteria 
• pupil performance (total number of correct answers) 
• pupil motivation (did the pupil choose a harder challenge) 

 
The comparison conveyed that all pupils improved and were motivated and engaged in the 
numeracy tasks assigned. Pupil A showed significant improvement each week in the quality, 
performance and motivation. This pupil further showed an increase in engagement in other 
curricular areas and was submitting on average 25 tasks per week. Pupil B showed 
improvement in all factors of the numeracy tasks, however, did not submit all work assigned 
on days without a live lesson. Pupil C improved in the quality and performance factor, 
however, did not choose the harder tasks, therefore did not improve in motivation. 
Furthermore, pupil C rarely submitted all work and it was clear this pupil was motivated to 
only complete the tasks assigned from the numeracy live lesson.  
All pupils were asked to complete a survey at the end of week four to further understanding 
of the pupils’ opinion (appendix B). 
 
Conclusion  
It is clear from the findings of this enquiry that live lessons promote pupil motivation and 
engagement in online learning. Following the implementation of the live lessons, the enquiry 
has further conveyed that pupils are more motivated and engaged with online learning if there 
is face to face contact and visible learning. The enquiry allowed for a deeper understanding 
of how pupils learn remotely and gave an insight to ways in which to motivate and engage 
pupils in their online learning. The survey portrayed the pupils’ preference to feedback and 
other aspects of learning which will be used in future online lessons. 
Due to the positive findings from my enquiry, I will be implementing more online learning 
within the classroom and for homework. The pupils were positive about the learning, with 
some stating that although they preferred to get written feedback, they enjoyed the engaging 
and interactive lessons that can be provided online. Using technology is a useful tool to 
support all areas of teaching and learning, “one of the most powerful uses of technology in 
education is to tailor instruction to students’ individual learning needs” (Leisher and 
Ranasinghe 2010). When we return to school, I am keen to explore the use of online 
platforms in the classroom for pupils who are disengaged or pupils who require alternative 
methods to help further their learning. 
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