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Rationale  
 
As a consequence of current circumstances leading to online learning being the main method 
of schooling, research on the topic would be appropriate to highlight the potential effects it 
may have on students.  Choosing to go down the line of pupil self-evaluations to indicate 
self-belief in relation to achievement during this time, it is being investigated in this enquiry 
how pupils are scoring in exam-style questions in comparison to their self-assessment of 
performance in the activity.  Scholars have previously identified that in order for online 
learning to be effective, there are qualities a learner must embody; “research shows that 
motivated learners are more likely to undertake challenging activities, be actively engaged, 
enjoy and adopt a deep approach to learning and exhibit enhanced performance, persistence 
and creativity” (Hartnett, 2016, p.1), signifying the disadvantage some learners may be 
victim to.  Putting this into perspective, the motivation levels of students, along with other 
factors, may influence varying levels of self-belief when evaluating individual attainment.  
For the purpose of this research, the choice to use pupil self-evaluations was based upon the 
awareness that there previously has been “mixed results in terms of both the accuracy of 
students’ self-assessments and their influence on learning and/or performance” (Andrade, 
2019, p.2), with the objective to provide clarity on the subject.  
 
Research Aims 
 
The key aims of this enquiry are to; 1) discover whether or not the inclusion of pupil self-
evaluation offers a true reflection of progression with curriculum during online learning, and 
2) review levels of pupil engagement during online learning.  
 
Methodology 
 
This enquiry was carried out in a large, urban, non-denominational secondary school with a 
current role of around 960 pupils.  Participants in the study were of 4th year age and of mixed 
ability from a National 4/5 Physical Education (PE) class.  The class was made up of 28 
pupils, 12 girls and 16 boys.  Research gathered was of a mixed approach, combining both 
qualitative and quantitative data to provide an enhanced range of results.  The Microsoft 
Forms programme was utilised for data collection, providing quantitative results through 
engagement with the method and qualitative results in pupil responses to self-evaluations. 
One form was posted weekly, over a 4 week period, accompanied by a National 5 PE 
portfolio style question for pupil self-evaluations to be based upon.  
 
In addition to utilising specifically undertaken methods of data collection, routinely occurring 
approaches were also involved for the influence of findings in this enquiry.  Learner 
conversations took place over the course of this research, engaging pupils in discussion 
regarding their progress, engagement and wellbeing.  
 



 

 

For this enquiry, full engagement indicates those pupils who were fully involved with all 
tasks and self-evaluations assigned, partial engagement signifies those who presented 
engagement with some tasks or submitted incomplete work and limited engagement includes 
those who have shown no engagement at all over the 4 week timeframe.  
 
Findings  
 
Findings from this enquiry were interesting in that a range of results were gathered from 
different outlooks.  Pupil engagement highlighted in figure 1 implies that where 61% of the 
class were fully engaged with online learning over the 4 week period, 39% of learners were 
either of a lower level or showing no evidence of any engagement. This indication is valuable 
in the assumption that those lesser engaged pupils may be victim to low levels of motivation 
and interest, or in need of support and assistance with their learning. Gilbert (2015, p.13), 
suggested challenges associated with students in online learning, recognising that pupils who 
lack motivation and independence, generally, are less successful in this approach than their 
peers.  In conversation with learners from the class of study, it was suggested that these 
challenges were having an impact on their learning and desire to engage.  This large 
percentage of poorly engaged students is concerning, assuming the limited teaching and 
learning being made use of by these learners, impacts could be detrimental for their 
knowledge, understanding and development through curriculum.  
 
 
(Figure 1) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Self-evaluations completed were appropriate in their gathering of pupil opinions regarding 
their own performance in academic work (Andrade, 2019, p.2). Figure 2 demonstrates results 
found from the completion of self-evaluations, in correlation with pupil scoring in National 5  
portfolio styled questions. Results retrieved are advantageous in demonstrating high levels of 
self-belief amongst those students who were engaged, signifying that those pupils actively 
involved in the research and with online learning are those with greater motivation and 
enthusiasm towards their education, maybe requiring less encouragement to complete school 
work.  
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Over the 4 week period of study, figure 2 suitably highlights the similarities and close links 
between the average percentages taken from pupil self-evaluations and pupil scoring.  It is 
identifiable that both self-evaluations and scoring remain of a high level throughout the study 
and within a close proximity, demonstrating pupil awareness of what is required of them 
when answering these questions, in addition to how effectively they have met the 
requirements of the answer scheme.  Findings suggest that there is in fact a relation between 
pupil self-evaluation and pupil understanding, supporting the claim that motivated learners 
are comfortable in managing their own learning.  Figure 2 appropriately highlights that the 
responses from engaged learners, self-evaluations and scores from questions, do not stretch 
further than 13% a difference, as indicated in week 1.  As the enquiry continues over the 
weeks, this gap shrinks with both factors reaching 90% on week 3 and finishing week 4 with 
a 3% difference, the self-evaluation average sitting at 70% where the pupil scoring averages 
at 67% - ultimately providing suitable evidence that these learners have an appropriate 
understanding of their progress.  It could be supposed that this understanding developed over 
the course of the enquiry through the return of teacher feedback and scores, as the difference 
between self-evaluations and scoring noticeably reduced.  
 
(Figure 2) 
 

 
Conclusion 
 
Overall, based on the evidence from this enquiry, it can be taken that by implementing pupil 
self-evaluations into teaching, relations can be drawn between those and pupil understanding.  
Results demonstrated that those highly motivated learners have an awareness of their 
knowledge and understanding and are able to process this when evaluating their own 
performance in a given task.  In figure 2 it is clear that the average pupil self-evaluation 
remains relative to the scoring average over the 4 week period, with the largest difference 
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between the 2 factors being 13% in week 1, with the average score being 67% and self-
evaluation being 80%.   
 
Upon reflection, it is apparent that the use of pupil self-evaluations in online learning can be 
relative to pupil understanding – demonstrated by findings from this enquiry.  However it 
must be understood that this may not work for each learner as there are influential factors 
which could hinder or hone pupil development.  
 
Implications 
 
The objective of this enquiry was to meticulously gain an understanding of the experiences 
had by pupils during online learning, closely probing engagement with work and monitoring 
pupil self-assessment in relation to their achievements in tasks.  Results found have been 
positive, indicating similarities between scores achieved and self-evaluations, suggesting that 
there is a relation concerning this and understanding.  
 
This enquiry has highlighted implications which could influence teaching, most importantly 
that the use of regular pupil self-evaluations is imperative.  Recognising that self-evaluations 
offer the opportunity for learners to “reflect on and evaluate the quality of their work and 
learning, judge the degree to which they reflect explicitly stated goals or criteria, identify 
strengths and weaknesses in their work and revise accordingly” (Sharma, et al, 2016), it must 
be considered essential in regard to teaching and learning in order to promote effective 
development and progression for pupils. In applying this to future teaching practice, not only 
are pupils given the chance to reflect on their work but the teacher is able to store these, 
keeping track of pupil concerns and progress. 
 
Making use of these self-evaluations to appropriately enhance future teaching practice will 
allow teaching to be adapted to meet the current needs and requirements of learners, using 
pupil voice as an indicator in the development of resources.  Research has previously 
signposted that by including an element of pupil voice in the advancement of teaching and 
learning resources, a greater awareness of curriculum can be taken by students leading to 
enhanced learning experiences (Parr & Hawe, 2020). 
 
It must be noted that this enquiry was carried out on a small scale, therefore results found 
may have varied depending on the timescale, group size and year group of the participants. It 
should also be stated that by conducting this enquiry, utilising alternative methods of data 
sources, findings could have been impacted. If this enquiry was to be done again in future, a 
larger cohort of pupils would be used over a larger time frame.  
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