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Rationale 

  

Bloom’s Taxonomy is a pedagogical approach which puts emphasis on a Higher Order 

Thinking and questioning in order to evaluate their learning and how it is progressing 

(Bloom, 1956). It is interpreted by everyone differently but can be generalised into six levels 

of learning. This can help teachers with tracking of pupil’s’ progression as the levels show an 

advancement of their learning (Zapalska, et al., 2018). The questioning covers a range of 

skills for the subject from basic recall, analysing concepts to creating their own ideas 

(Bogdanovich, 2014). In a period of online and independent learning, pupils have more 

control of their learning path and introducing Bloom’s gives a structured idea of how to 

progress in language learning and to experience Higher Order Thinking (HOT) (Anderson 

and Krathwohl, 2001). 

 

Aims  

 

The aim of introducing Bloom’s Taxonomy is to see the impact it has on pupils and their 

learning.  

 

Methodology  

 

This enquiry took place over four weeks of online learning with a mixed ability third year 

French class. By the start of the enquiry the class began the topic La vie sain (A Healthy Life) 

which was new to the class, however the pupils had a baseline of knowledge that came from 

the short topic of health which they had studied in March 2020. 

 

The pupils were introduced to Bloom’s Taxonomy during a live lesson on Microsoft (MS) 

Teams where it was explained this pyramid would help acknowledge their progression not 

only in the topic, but with their language skills in general. The focus on steps of the pyramid 

would show the pupils how different questions will require different skills which will help 

them progress with their learning. They were provided with a colourful infographic labelled 

“the pyramid of learning” which highlighted the six stages of Bloom’s Taxonomy.  

To further highlight to the pupils what skills and learning they would be focusing on, each 

activity of work was labelled with a triangle in the colour of Bloom’s Taxonomy it related to 

e.g., a question which focused on analysing, was in a dark green colour. 

 

 Due to online learning constraints, this class used a mixture of live lessons, worksheets, and 

independent work, therefore pupils were reminded of the pyramid frequently to ensure they 

could keep track of how they progressed. In addition, pupils used online quiz platforms such 



 

as Blooket and Quizizz for formative assessment to guide both pupils in their self-reflection 

but to also aid the teacher in knowing where the progression of learning taking place. 

 

At the end of the enquiry, pupils were given an MS Forms Quiz to complete that used a 

variety of Bloom’s questioning to track their progress. Pupils were also given the opportunity 

to give their own feedback of the impact of the “pyramid of learning” 

 

Findings  

 

By progressively working through Bloom’s hierarchy, pupils were observed to progress in 

their ability to accurately understand and complete the tasks that they were set.  

 

Pupils engaged in a formative assessment at the start of the topic to allow a baseline for their 

learning journey. Using Blooket (an online quiz platform) pupils were tested on their ability 

to remember vocabulary and to then apply the vocabulary they had seen, in different context. 

As seen in Figure 1, pupils varied in their ability to a) complete the full test and b) to get 

accurate results. Please note that pupils’ names are hidden for data protection reasons and 

replaced by the character representation from Blooket. 

 

Figure 1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: results of baseline formative assessment. 

 

Working through the topic, the pupils were presented with many activities which covered a 

range of the Bloom’s hierarchy. In this activity, pupils were asked to categorise phrases using 

the vocabulary they had seen before and familiar language but in a different context. As you 

can from figure’s 2 and 3, the pupils were able to take the vocabulary and use their language 

skills to apply it in different activities resulting in.  
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Figure 2: Work submitted by “Polar Bear”       Figure 3: Work submitted by “Cockatoo” 

 

At the end of the enquiry, pupils were given an MS form Quiz to complete where they would 

apply the knowledge. Figure 4 shows that pupils maintained their success in remembering 

vocabulary and had improved in applying said vocabulary into different contexts. They were 

also able to show progress in analysing texts. 

 

 



 

Figure 4 

 
Figure 4: results of end of topic assessment. 

 

Finally, pupils were asked to reflect on the use of the pyramid and their own journey. Figure 

5 shows that pupils were able to reflect on their learning over the course of the four weeks. 

60% of those surveyed felt neutral about if they had moved up the pyramid of learning and 

40% agreed that they had moved up a level on the Bloom’s pyramid. 0% of pupils disagreed 

that they had moved up a level. 

 

Figure 5 

 
Figure 5: Results of pupil self-reflection. 
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Conclusions  
 

The data shows us that there was a progression of pupil ability. As seen from the baseline 

Blooket, pupils had mixed results. They were able to identify vocabulary but when asked to 

identify that vocabulary in extended phrases or in different contexts, some of the pupils began 

to struggle. This resulted in pupils taking longer to complete and therefore not tackling all 

questions, but it also resulted in pupils saying they did not feel successful. This was to be 

expected as it was the beginning of the topic. Compared against the end of topic summative 

assessment on MS Forms, it is noted that pupils were consistent in their understanding of 

vocabulary and many pupils had taken this a step further to become more comfortable in the 

application of said vocabulary in translations. Pupils managed to advance further on to 

analysing skills. This is important for pupils to recognise that we all learn a different rates 

and progress differently. 

 

The most important take away from this enquiry is the work needed to increase and promote 

pupil confidence in their skills. The pupils were not confident at identifying their successes in 

their skills despite seeing the progression of the questions and expectations throughout the 

lessons. Despite this, the teacher can see their progression through formative assessment and 

classroom tasks. Using Bloom’s HOT could enable teachers to have open and evidence-based 

discussions with pupils to show and encourage their confidence in their skills and abilities. 

 

Implications for Future Practice 

 

This enquiry has provided useful insight for future practise in the Modern Languages 

department. It will be interesting to see how classes would respond over a longer period so 

that pupils will have the chance to explore and develop the skills through the HOT. Class 

teachers would have the opportunity to further explain how the pyramid of learning works 

and pupils will be able to develop their understanding and skills. This will ultimately help 

pupils with their confidence in their learning. 

 

Having a larger sample size will also help gain more accurate results on how useful pupils 

find the pyramid. Moving forward, by continuing to implement the pyramid of learning using 

signposted questions, pupils across the department will benefit from being more aware of 

their learning journey. Ideally keeping a record of their progression in which, the teacher and 

the pupil is responsible for keeping it up to date with their success would be a useful tool 

where both pupils and teachers can see the progression and make strategies to keep pupils on 

track. 

 

 

 

 

 

 



 

 

Bibliography  

 
Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, and 

assessing: A revision of Bloom’s Taxonomy of educational objectives: Complete edition, New 

York: Longmans.   

Bloom, B.S., (1956). Taxonomy of educational objectives: The classification of educational 

goals. New York: New York. 

 

Bogdanovich, P. (2014). ‘Effective Questioning for Effective Learning.’ Dataworks, The 

Agricultural Education Magazine, 78, 12-14. 

 

Zapalska, A. M., McCarty, M. D., Young-McLear, K. & White, J. (2018). Design of 

assignments using the 21st century bloom’s revised taxonomy model for development of 

critical thinking skills, Problems and Perspectives in Management, 16(2): 291-305. 

 

 

 

 


