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Rationale  
 
The rationale of this enquiry is to ascertain what happens when verbal feedback is used to 
facilitate online learning. The Scottish Government’s decision to close schools to all but Key 
Worker and Vulnerable children in January 2021 has allowed this enquiry to take a unique 
stance, wherein it will focus entirely on feedback delivered outwith the normal classroom 
environment. Research reveals just how powerful effective feedback can be in improving 
student outcomes as ‘feedback is more strongly and consistently related to achievement than 
any other teaching behaviour’ (Bellon et al 1991). Meaningful feedback, when delivered in a 
classroom setting allows pupils to learn new skills and improve on their current performance 
(Wiliam, 2016). Various research projects on the effectiveness of feedback have revealed 
‘that the most influential form of feedback is verbal’, however the aforementioned move to 
online learning has led to an unavoidable drop in verbal interactions between pupil and 
teacher (Bromley, 2013). Thus, with the knowledge that giving pupils feedback verbally is 
the most effective way with which to deliver feedback in a classroom setting, it is essential 
that we examine the effectiveness of verbal feedback in an online environment.  
 
Aims  
 
The aims of this enquiry were to investigate how well feedback, when delivered remotely, 
could facilitate learning and help pupil progress. The main focus was on verbal feedback, 
delivered live or on submitted work, and the effects this has.  
 
Methodology  
 
This enquiry was carried out over a three-week period. The cohort chosen to partake in this 
research was an S5 National 5 class. This class was chosen for several reasons: as they are a 
certificated class and are timetabled for six periods of English per week which is the most I 
see any of my classes, they submit larger amounts of work than my other classes. This 
provides me with more opportunities to offer feedback. They are also a small class, with only 
six pupils. This allows me to devote more time to each pupil, which means each pupil 
receives more individual feedback. 
 
The verbal feedback offered took two forms: immediate verbal feedback delivered to pupils 
in individual Microsoft Teams meetings and voice notes recorded and placed in their work 
for them to review at a later date. I focussed on delivering verbal feedback over the enquiry 
period and provided very little written feedback on pupil work.  
 
At the end of the three-week period pupils were asked to reflect on the feedback they had 
received and how useful they had found it. Written evidence was gathered using a Microsoft 



 

Forms quiz which asked pupils to evaluate the verbal feedback they had received over the 
enquiry period, and also their general opinions on feedback in an online learning 
environment. I also gathered verbal feedback from pupils in conversations about their 
progress and how best to support their progress. 
 
Findings  
 
All pupils involved in this enquiry were informed of their right to withdraw from the enquiry 
at any time, as per British Educational Research Association guidelines (p.9). Five out of six 
pupils engaged in the survey.  
 
The information gathered in the Microsoft Form proved to be very interesting, as three out of 
five pupils answered the question ‘Which form of feedback did you find most useful’ with 
the option ‘Written feedback, e.g., a comment on your work’. This was unexpected and went 
against the initial hunch I had when conducting this enquiry, which was that the majority of 
pupils would prefer verbal feedback. The remaining two pupils indicated that they found 
verbal feedback most useful, although one preferred ‘Live verbal (spoken) feedback (e.g. 
during a drop-in/catch up session)’ while one found ‘Verbal (spoken) feedback left as a voice 
note on your work.’ most useful. This opinion generally carried through to the following 
question, which asked pupils ‘if they could only have one type of feedback in future what 
would you choose?’. Two pupils chose ‘written feedback’ while ‘any type of verbal 
feedback’ ‘live verbal feedback’ and ‘verbal feedback left as a voice note in your work’ all 
received one vote. Participants were also asked to state a reason why they had chosen this 
particular feedback, and those who picked any form of verbal feedback all stated that they 
found verbal feedback easier to understand. One pupil who picked written feedback as their 

preference stated they found it easier to 
understand, while another liked how they 
could continually refer back to written 
feedback. When asked ‘Receiving feedback is 
an important part of your learning experience. 
Have you found the verbal feedback provided 
to you useful in any way?’ five out of five 
pupils selected ‘yes’. 
 
Finally, pupils were asked to vote on how 
effective they found verbal feedback in 
helping them to improve their English work. 
Pupils could vote between one and five, with 
one being not helpful at all, and five being 
very helpful. The average score on this 
question came out at 4.4, with the lowest score 
being one instance of a three. 
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 Conclusions  
 
The findings for this enquiry suggest that the majority of pupils found verbal feedback useful 
in helping them progress and improve their learning. Despite some pupils preferring written 
feedback on their work during the enquiry period, the high mean score for how effective 
pupils found verbal feedback combined with the consensus amongst pupils that the verbal 
feedback they received was useful, indicate that it is still highly effective in allowing pupils 
to improve their work.  
 
I believe the results of this small-scale enquiry tentatively demonstrate that verbal feedback 
delivered in an online setting, whether delivered live or in a voice note, is effective. A 
conclusive statement about how effective verbal feedback is when delivered online compared 
to when delivered in person cannot be made due to the small size of this enquiry.  
 
Implications for Future Practice  
 
Upon reflecting on the results of this enquiry the importance of providing meaningful 
feedback in the classroom has been reaffirmed in my mind. All pupils clearly expressed that 
they found verbal feedback to be a useful tool in their learning and progress. Despite this 
however, one pupil did express a preference for written feedback as they felt it was easier to 
understand than verbal feedback. While this is only one response, due to the size of this 
survey this answer is representative of 20% of those involved. Thus, I feel it would be 
detrimental to dismiss this. In future, then, I will consider the verbal feedback I deliver to 
pupils to ensure it is easily understood to allow all pupils the opportunity to improve their 
learning via verbal feedback. Furthermore, the majority of pupils preferring verbal feedback 
has made me reconsider how I approach all feedback I offer pupils. With the results of this 
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enquiry in mind, in future I think it may be beneficial to pupil progress to ensure I take the 
time to deliver meaningful, substantive verbal feedback to pupils each time, rather than 
purely written feedback. In future I believe it would be of benefit to my practice to conduct 
further research on the topic of verbal feedback with a longer timescale, as this enquiry was 
constricted due to the short time frame. 
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