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Rationale 
 
The current Covid-19 pandemic has required teachers and pupils to adapt to a new remote 
learning, where educationalists have been required to move to fully distant engagement. The 
implications of this change can be severe for some individuals, who have had to adapt rapidly 
to this sudden change in their learning and communication. Thus, a focus on health and 
wellbeing of children has been fundamental during this time of remote learning. Ensuring 
children’s health and wellbeing needs are being met ensures each child is given equal 
opportunities, which can be supported by the GIRFEC (Getting it Right for Every Child) 
approach to allow all children to meet their full potential. The Scottish Attainment Challenge 
(2015) emphasised the importance of supporting children with their individual needs as a key 
priority. As health and wellbeing is one of the key areas within the Curriculum for Excellence 
(CfE), educators have a responsibility to meet these outcomes, along with other areas of the 
curriculum. This can be further supported by GTCS, which highlights the importance of 
practitioners establishing effective teaching of literacy, numeracy and health and wellbeing; 
and in doing so meeting all learners needs (GTCS, 2012). A focus on health and wellbeing 
allows children from all backgrounds to make the most of educational opportunities (Scottish 
Government online), and in doing so, can be a foundation for all learning to occur across all 
curricular areas. Considering 23% of pupils fall into the SIMD decile 1 and 2 (Scottish Index 
of Multiple Deprivation) in the school this enquiry was focused on, further highlights the 
importance of suiting the needs of all learners appropriately. Therefore, it can be said 
practitioners have a responsibility and commitment to ensuring the health and wellbeing 
needs of all children are met to develop wider achievements of the whole child (Thorburn, 
2016) 
 
 
Aims 
 
The aim of the professional enquiry was to gather information on the implementation of a 
health and wellbeing check in and the impact this could have on increasing pupil engagement 
during remote learning. The purpose was to provide children with an opportunity to comment 
on their feelings and emotions, and to think about ways in which they could improve their 
emotions or people who could assist in this. It was anticipated that by providing children with 
this health and wellbeing check in, it would encourage pupil engagement during remote 
learning. The children involved in the enquiry have a wide range of needs.  
 
 
 
Methodology 
 
This enquiry was conducted over a five- week period in a primary five class, during a period 
of remote learning. The class consists of 28 pupils: 16 boys and 12 girls. The establishment is 
a denominational school within North Lanarkshire Council. 
 



Data was collected each week to identify pupil engagement in Microsoft Teams. This meant 
analysing data under the following headings: if the children viewed their work assigned, 
handed in their work and participated in team meetings. Following this, a health and 
wellbeing check in (see appendix 1) was then distributed twice per week to discover if this 
would encourage children to engage in their tasks each day. These check ins were assigned 
on the same day each week: Mondays and Fridays. Check ins were assigned individually at 
9am and asked to be handed in through teams by lunchtime. Children were assured that this 
was a personal task, which they did not have to share with their peers if they didn’t wish to. I 
found it beneficial to interact with each child individually, and give them the opportunity to 
share their emotions, worries, or any news. This was vital during this time with lack of face-
to-face interactions.  
Pupils were assigned tasks daily across all curricular areas with an emphasis on literacy, 
maths and health and wellbeing. Communication was important throughout each day, sending 
messages to offer support and assistance and to check in on pupils’ wellbeing.  
The opportunity was presented for pupil voice during our live Team Meetings. Learners were 
encouraged, if willing to share their check ins. Children were able to share positive news with 
one another, as well as bringing up any issues/worries they may have. 
 
Findings 
 
Chart A and B present the results from the levels of engagement online. Chart A shows 
figures of engagement from a Monday before the check in was introduced, compared to a 
Monday after the check in as introduced.  
 
Chart A 
 

 
The chart shows a slight increase in the number of children who engaged with their learning 
online from twenty pupils to twenty-three after the check in was introduced.  
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Chart B represents the results of children who engaged during online learning on a Friday 
before the check in was introduced, compared to Friday with the check in.  
 
Chart B 

 
 
Figure B shows a further increase in the number of children who engaged with Teams on a 
Friday before the check in was introduced, rising by two more pupils engaging after the 
check in was implemented.  
 
After four weeks of encouraging children to participate in the health and wellbeing check in, 
the data did show a slight increase in the overall engagement of pupils. This meant children 
were actively viewing their work, handing in work and attending team meetings. 
 
 
Number of children who participated in each weekly check in 
 
Data Collected Pupils who completed wellbeing 

check in 

Week 1 13 
Week 2 13 
Week 3 14 
Week 4 16 

Some minor differences were noted between the number of children who participated in the 
health and wellbeing check in, with thirteen in the first week, raising to sixteen in the final 
week of collecting data. This can be due to actively encouraging children to take part during 
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daily morning check ins with the class, as well as encouraging children during team meetings 
to complete this. Verbal feedback from pupils highlighted the enjoyment this brought 
children and the importance of this in their wellbeing. However, considering the data 
collected was from twenty-eight pupils with the highest amount being sixteen participating in 
this check in, shows the issue of engagement during this time. This raises questions regarding 
why there has been issues with engaging all pupils in this class with online learning. 
Arguments can be raised such as, are children provided with the necessary devices to engage 
in their remote learning? Are children perhaps sharing devices with siblings and therefore 
lack of time on devices? Do children at home have access to the internet? Are children 
receiving support or encouragement to engage in remote learning at home? It is therefore 
important to be aware of the tension inherent in digital engagement from home where pupils 
may find occur difficulties with concentration and engagement (Gourlay, 2021). 
  
 
 
Conclusion 
 
It is important to note that this enquiry took place over a relatively short time frame. This was 
also a time of complete change and unknown circumstances for children. Remote learning 
was not something children were relatively prepared for in advance. Having said this, it can 
be concluded that introducing a health and wellbeing check in has assisted in improving pupil 
engagement to a certain extent. It has been observed that children benefit from discussing 
their emotions and feelings, and when doing so, can engage with their learning in other 
curricular areas. However, it must also be remembered that these improvements were small, 
and although some children were active on Teams, did not always hand in work. Thus, 
meaning more children could have carried out this task but unfortunately did not submit it. 
As stated above, there can be many reasons why children may have struggled to participate 
and engage in remote learning.  
 
Implications for Future Practise 
 
Pupils were able to articulate their feelings and emotions during a time where they could not 
interact face to face with their peers or teacher. 
This enquiry has affected my future practice massively. I am aware of the importance of 
health and wellbeing and have found this method to encourage children to think about how 
they are feeling during this time of uncertainty to be extremely useful. This can be useful to 
improve relationships and get a general understanding of pupil emotions. There have been 
various implications which have been current during this study. Considering there was a 
number of children not active on teams, has meant these children have not had the 
opportunity to participate. Therefore, it would be useful to carry out this wellbeing check in 
when schools return. All children would ultimately have the opportunity to take apart in the 
check in perhaps at the beginning of each day. This could then be used to analyse the effects 
of this on children’s performance throughout each day. It would be beneficial to continue to 
encourage children to be aware of their emotions and feelings and be able to discuss this with 
their peers as they return to school and normality.  
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Appendix 1 

 

Scared Angry Sad Worried Happy Excited Surprised Silly

😱 😤 😢 😟 😁 😵 😲 😉

Daily Check-in
Circle how you are feeling today

Today I feel ………………….. because ……………………………………………
………………………………………………………………………………………………...

I am thinking... I am thinking...


