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Cheers to your Engagement! 

What happens to Engagement in Online Learning when a Reward System is introduced? 

Rebecca Quinn Brady  

Group 1F 

 

Rationale 

As a result of the Covid-19 pandemic, education has had to be flexible and transition from in 
school learning, to online learning during the lockdown periods. Therefore, it is in the interest 
of teachers to investigate what happens to engagement in online learning when a reward 
system is introduced. Education Scotland concur with this and highlight that, “The increased 
use of digital technologies has led to changes in the way teachers engage with learners and 
parents.” (2021, pg.7). 

When our group initially met to discuss which element of online learning we wished to 
investigate, we quickly concluded that pupil engagement was at the forefront of priorities for 
schools in regards to online learning.  

 

Aims 

Dylan Wiliam explains that, “The primary purpose of educational research is the 
improvement of education” and, “The purpose of education is the improvement of student 
achievement” (2005, pg. 1). Pupil engagement is vital to the success of education, whether it 
be face-to-face, or online learning. When pupils cannot be in the school environment it is 
vital that engagement be addressed. Therefore, the aim of this enquiry is to investigate what 
happens to engagement in online learning when a reward system is introduced.    

 

Methodology 

The Enquiry 

The enquiry will implemented in a Primary 4 class with 26 pupils over five weeks. In order to 
implement the enquiry I will create an extrinsic reward system. At the end of the week the 
child, or children, with the most points will receive an e-certificate from myself. The reward 
system will be a Teams Points chart which will be shared with the class on Microsoft Teams. 
Alongside the chart I will share instructions as to how children can gain points throughout the 
week and what they will be rewarded with at the end of the week if they are top of the points 
chart.  

The way in which children can gain points will be aimed to increase engagement with the 
Teams page, their online learning and lessons and Sumdog numeracy challenges. They will 
also gain a point by posting a good morning message when they log onto Teams and a 
goodbye message when they have completed their work and log out of Teams for the day. 
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They will gain points for uploading completed work and for completing the weekly Sumdog 
challenge.  

Collecting Data 

To analyse the impact of the reward system I will collect quantitative and qualitative data. 
The quantitative data will be collected from the Insights resource on Microsoft Teams. I will 
record how many pupils engage with assignments weekly and how many pieces of completed 
work is returned to assignments. Quantitative data will also be collected from the Reports 
section on Sumdog which will provide information as to which children have engaged with 
the Sumdog challenges I will set as part of the reward system.  

Data will also be collected through my own direct observation. The type of observation 
which will be conducted is participant observation (Menter et al, 2011). Menter et al 
highlight the benefit which this observation method has, ‘Through their experience and 
participation in the research context, the researcher obtains a greater awareness of salient 
issues which assists in their interpretation and analysis of their data and information’ (2011, 
pg. 169). This type of observation allows for the researcher to gather information through 
their interaction and participation in the research. I will observe which children post good 
morning and logging off messages on a daily basis.  

Qualitative data will be collected through a questionnaire at the end of the enquiry. Dr Saul 
Mcleod highlights that, ‘Qualitative research can be used to understand how an individual 
subjectively perceives and gives meaning to their social reality’ (2019). This questionnaire 
will be shared with pupils to complete with their parents/guardians.  
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Findings  

Table 1a. 

 

Table 1b.
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As the initial weeks of the enquiry were the control weeks, there was no reward system in 
week 1 or week 2.  During week 1 and 2 there was a high percentage of pupils returning work 
and a high number of pieces of work being returned. When the reward system was introduced 
in week 3, there was a drop in the percentage of pupils who returned assignments, but an 
increase in the number of pieces of work returned. So, as online learning continued, less 
pupils engaged in online learning. However, the pupils who did engage returned a high 
number of pieces of work. In the final week of the enquiry when the reward system was still 
in place there was an increase in the percentage of pupils who returned assignments. 
Although, the number of assignments returned during Week 5 were lower.  

Table 1c.  

On week 1 and 2 of the enquiry which were the control weeks the Sumdog engagement was 
lower than when the reward system was introduced on week 3, 4 and 5. So, it could be 
concluded the reward system did increase engagement in the Sumdog numeracy challenges. 

A significant observation was that the reward system increased the numbers of pupils 
interacting with myself, and each other, regularly on Teams. For example, through good 
morning messages and logging off messages. I found that after the enquiry, when the reward 
system was removed, the children continued engaging on Teams in this way.   

Following the implementation of the reward system, a questionnaire (See Appendix A) was 
shared with the pupils to complete. 93% of the pupils stated they enjoyed the reward system, 
however, only 60% felt that it helped engaged them in their online learning. Interestingly, 
20% of pupils stated that they did not need the reward system to engage in online learning as 
they were enjoying completing their online lessons. 20% of pupils stated that the reward 
system did not engage them with their online learning. Finally, 73% of pupils stated that they 
thought the online learning was more fun and enjoyable when a reward system was used.  
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Conclusions 

During the enquiry period, the reward system initially increased pupil engagement as there 
was an increase in the number of pieces of work being completed and returned. However, the 
number of pupils who engaged online plateaued in the following weeks and then increased on 
the final week of the enquiry. Therefore, I would argue that the results show that an online 
reward system can be used to maintain pupil engagement in online learning, rather than 
increase it.  

Legault states that, “Intrinsic motivation is a natural human tendency – in other words, people 
will actively strive toward doing the things they find interesting or enjoyable” (2016, pg. 2). I 
would also conclude that as 20% of pupils did not feel they needed the reward system to 
engage in online learning highlights that some students are intrinsically motivated to 
complete work and engage their online learning and, therefore, did not find the reward system 
necessary.  

Throughout the enquiry, and from my observation, I developed an understanding that pupil 
engagement may have been directly affected by a number of factors which may have 
influenced the ability of pupils to engage in their learning and therefore my findings. For 
example, The National Foundation for Educational Research highlights that factors, such as 
limited access to IT and study space impacts the extent to which pupils can engage in online 
learning (2021, pg. 13).  

 

Implications for Future Practice 

Following from this enquiry, I aim to continue to investigate teaching strategies which can be 
employed to support pupil engagement. For example, in the future, if I were to implement an 
online reward system during online learning I would change what the reward is on a weekly 
basis as a further method of maintaining pupil engagement.   
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 Appendix A.  

Questionnaire completed by children at the end of the Teams Points Reward system. 

Question  No. of 
respondents.  

No. of Yes 
responses.  

No. of No 
responses.  

Other responses.  

Q1- Did you 
enjoy taking part 
in our Teams 
Points Reward 
system? 
 

15 14 1 N/A 

Q2- Did the 
Teams Points 
Reward system 
motivate you to 
engage in online 
learning work?  
 

15 9 3 3 responses 
indicated that 
they enjoyed 
their tasks and 
they did not need 
a reward system 
in order to 
complete work.  

Q3- Did you 
think Online 
Learning was 
more fun and 
enjoyable with 
the Teams Points 
Reward system?  

15 11 3 1 response 
indicated that 
they neither 
enjoyed: or did 
not enjoy, the 
Teams Points 
Reward system.  
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