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Rationale  
Pupil health and wellbeing is a growing concern and requires appropriate action. Scottish 
teachers have a ‘responsibility for all’ when it comes to the social, emotional, mental and 
physical needs of children (Mental Health Strategy, 2017). Throughout the development of 
the COVID-19 pandemic, the concern for pupil wellbeing has only grown (Dundas & 
Asbury, 2020). Schools play a critical role in granting opportunities for pupils to express their 
emotions and in providing strategies to help manage their mental and emotional wellbeing. 
To do this, pupils need a better understanding of what it means to be emotionally healthy 
(Dogra., et al 2012). A reduction in face-to-face interaction can cause an increase in stress 
and anxiety (O’Reilly, Dogra, Whiteman et al, 2018). If pupils are unable to effectively 
communicate and manage their emotions they will struggle to engage with learning (Bucholz 
and Sheffler, 2009). Pupils deserve to be supported in their learning. Attainment has been 
shown to rise when pupils are granted opportunities to express their emotions. (Mental Health 
Strategy, 2017). The use of emojis allows for people with different linguistic and cultural 
backgrounds to communicate in a universal way (Danesi, 2016). It is hoped that this is 
transferred through the duration of this enquiry. 
 
Aims  
This Practitioner Enquiry aimed to identify if using an emoji scale within a Wellness Check 
would be a useful tool which can be used to assess pupil wellbeing and the relationship of 
pupil emotion on class engagement throughout online learning. 
 
Methodology  
The enquiry was carried out with a group of pupils from the BGE phase (n=14), at the end of 
each week of online learning over a 4-week period. An emoji scale was embedded within the 
Wellbeing Check to highlight the link between pupil wellbeing and online engagement. The 
check was used at the beginning of each class to ensure all pupils were included and offered 
the opportunity to share their emotions. The check was communicated using a Microsoft 
Form. At the beginning of each lesson, pupils were asked to familiarise themselves with the 
emoji scale and questions within the check. Each check showed a 5-point emoji scale which 
illustrated emotions that the pupils could use to identify their feelings towards online learning 
for that week. Text was added to give visual information to pupils who may struggle with 
recognising emotions through the use of an emoji alone. Most pupils use emojis in their 
everyday lives, so using this in the enquiry, students were presented with a familiar way of 
defining their emotions rather than simply providing them with a numerical scale to measure 
wellbeing (Edom, 2016). Once an emoji was selected, pupils were asked follow-up questions 
designed for elaboration on their chosen emoji. These questions were designed to focus on 



 

why pupils had chosen that emoji and the effects that pupil mood had on their willingness to 
learn. Pupils were asked to consider their entire experience of online learning for that week. 
Specific instruction was given to avoid focusing on one class. This was repeated over a 4-
week period. In weeks 1-3 pupils were asked to complete the ‘Wellness Check’ (Appendix 
1). In week 4, pupils were asked to complete the same ‘Wellness Check’ two additional 
questions inquiring if they found the checks valuable to them (Appendix 2). 
 
Findings  
The survey used in weeks 1-3 can be found in Appendix 1. The survey used during Week 4 
can be found in Appendix 2. From a class of 20, 14 pupils responded each week therefore 
only information gathered by the 14 pupils who answered consistently have been used. 
 
Week 1 
The first wellbeing check was carried out during the early stages of online learning. Because 
of this, pupils were still experiencing teething problems with digital communication. 57% of 
participants chose an emoji which represented either a neutral or negative emotion in relation 
to online learning (Appendix 3a). When asked to elaborate, pupil responses include: ‘it gets a 
bit boring’, ‘it’s better being in class and quite hard to do the work’ and ‘not motivated’. The 
responses showed that pupils were struggling with motivation to participate in online classes. 
For Q3, around half of the pupils agreed that their mood affected their engagement 
(Appendix 4). 
 
Week 2 
Almost all pupils selected responses to identify that they were coped well with online 
learning (Appendix 3b). Pupils followed up their choice by responses such as: ‘I can access 
classes fine and I don’t have any problems’. This week followed a scheduled school holiday. 
In the singular case where ‘very bad’ was selected and followed up with a comment; pupil 
support were contacted for further advice. Due to the nature of this comment, it has been 
excluded from findings. For Q3, all pupils agreed that their mood affected their engagement 
(Appendix 4). 
 
Week 3 
In Week 3, pupils showed a slight decline in pupil mood in comparison to week 2 (Appendix 
3b & 3c). A further 2 pupils selected an emoji representing ‘not good’ suggesting that digital 
learning that week was not something that they were coping well with. A decline was shown 
in positivity from week 2 (11 pupils selected a positive response in week 2 compared to 9 in 
week 3, with a notable number of pupils changing their responses from ‘good’ to ‘okay’. 
Pupils gave responses like: ‘not terrible but not great either’. For Q3, 13/14 pupils agreed that 
their mood affected their engagement (Appendix 4). 
 
Week 4 
Week 4 showed a varied response in the emojis selected. Pupils selection showed an increase 
in the number of pupils who had selected a negative response with regards to their online 
learning experience (Appendix 3d). Pupils gave context to their answers through statements 



 

such as: ‘not motivated at all’, ‘stressed and falling behind’ and ‘I just want to go back to 
school’. This indicates that pupils are having varied experiences with online learning and that 
external factors may play a role in their choice of emoji, particularly the lack of social 
interaction. For Q3, 13/14 pupils agreed that their mood affected their engagement (Appendix 
4). The final week of the enquiry asked two supplementary questions to evaluate the 
effectiveness of a Wellness Check (Appendix 2). 13/14 pupils agreed that they found the 
Wellness Check useful as a tool to assess pupil wellbeing (Appendix 5). Pupils gave 
responses which confirm this. Examples include: ‘I like the idea and I think talking about 
issues could help people get things out their mind and they will feel better’. 
 
Appendix 6 shows a 4-week comparison of pupil responses to Q1 of the Wellbeing Check. 
From this it is clear, as the weeks progress, pupil emotional wellbeing becomes more varied. 
This indicates that pupils are having varied experiences with online learning and that external 
factors may play a role in their choice of emoji, particularly the lack of social interaction.  
 
Conclusions  
 In conclusion, the group represented in this enquiry is not a large enough sample size to draw 
any firm conclusions about the effectiveness of this task as a whole and therefore, the enquiry 
would need to be repeated on a larger scale. However, through analysis of the data the 
Wellness Check has been beneficial to pupils in offering them an outlet to express their 
emotions. This enquiry has provided pupils with an opportunity to recognise and share their 
emotional wellbeing privately. Employing this tool at the end of each week allowed for 
pupils to express their emotions over a longer period of time to assess their full experience of 
online learning. Pupils were able to engage in this task within a familiar environment, with 
confidence. Pupils felt reassured that someone was there to listen to their concerns. It is 
important to note that external factors are likely to have caused an unconscious bias in pupil 
answers, e.g. school holidays or change family circumstance due to the pandemic etc. 
Overall, pupil response shows that as online learning progressed, learners showed that their 
feelings towards online learning became more negative. More pupils selected an emoji 
representing the ‘very bad’ or ‘not good’ options and supplemented their choice with 
comments indicating that they were struggling with home learning and missing the social 
aspect of school life. Each week, almost all pupils noted that they felt that their mood had 
affected their engagement with their classes. This remained consistent throughout the 4-week 
period that the enquiry was run. With this information it was decided that a different 
approach was needed in motivating pupils to come to class and to maintain engagement. 
Moving forwards, any further assignments set during online learning have been adapted to 
ensure they are active and engaging to sustain concentration amongst pupils. 
 
Implications for Future Practice  
The use of the Wellness Check has given valuable information about pupil wellbeing. It has 
allowed for the expression of pupil emotions throughout an online setting and grants pupils 
greater success in identifying barriers to their learning caused by poor wellbeing. Due to the 
time restraints of the enquiry and the current home learning situation, it would be naïve to 
assume that the results from this enquiry represent any long-lasting effects for pupil 



 

wellbeing and readiness to learn. A more accurate reflection of the effectiveness of this task 
could be carried out using a larger sample size which is representative of pupils of all 
secondary school ages and set over a longer time period. This check would be particularly 
useful for the senior phase where pupils are under the pressure of completing coursework and 
examinations. A plan has been put into place for implementation of this within the coming 
weeks. 
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