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Rationale 

As a teacher during a global pandemic it was imperative to keep the children engaged without 
their usual face-face teaching or structure of a school day. Through daily check-ups, live 
lessons, reading groups and constant teacher support using an array of resources the children 
were encouraged to engage in their learning. Education Scotland (Scotland, 2021) suggest that 
in order to raise both attainment and engagement good classroom management is required. 
Jarvela (Jarvela, 2011) suggests that the foundation to classroom management is a positive 
reward system. It could then be suggested that if a positive reward system is successful in a 
classroom setting that it could also have a positive impact on a digital platform.  

New research has found that children are much less likely to engage in home learning than face 
to face teaching. Carr (Carr, 2020) suggests that one third of students are not engaging on a 
digital platform. It is essential that children continue to engage with new learning even when 
they are at home. North Lanarkshire Council has provided weekly documentation throughout 
the online learning period repeatedly highlighting the importance of supporting each individual 
child’s achievement.  

The Nuffield Foundation (Foundation, 2020) state that a child of a lower ability or have a 
disadvantaged background are less likely to engage with remote learning.  Wiliam’s (Wiliam, 
2011) noted that a child’s IQ increases when children are fully engaged and participate in 
lessons.  

This practitioner enquiry will focus on the impact that a positive reward system has on pupil 
engagement in Literacy. Within the classroom setting, children are familiar with several reward 
systems such as ‘Star Writer.’ By continuing ‘Star Writer’ it allows for continuity along with 
Class Dojo Points for scratch cards.  

 
Aims 

Through this practitioner enquiry the aim is to establish if a reward system on an online setting 
impacts on the willingness of pupils to submit their work. By implementing a reward system 
for a specific curricular area, it allows there to be a focus to identify if the addition of the reward 
does impact on engagement. It is anticipated that by implementing rewards, engagement will 
either sustain or increase in numbers. Through the introduction of rewards, a positive attitude 
to learning and engagement will be encouraged.  

 

 



 
 

 

Methodology  

The research was conducted over a four-week period with a class of twenty five Primary 6/7 
pupils with an age range of nine to twelve. The class had four children attending the hub. To 
keep consistency the control group consisted of the children attending 100% of the time online. 
The curricular area chosen for the reward was Literacy, it is a core subject, and the children 
enjoy Taught Writing. The rewards were Dojo Points and Star Writer awards.  

In school there was a ‘Learning at Home’ wall where any exceptionally high standard pieces 
of work were put on the wall display for staff and students alike to celebrate. They would also 
receive a virtual certificate to share with their family and friends.  

Week One was the control week. No rewards were given this week so that this allowed for 
comparison. For weeks 2-4 the variable was to add a positive reward system in to raise the 
hope of raising both the attainment and engagement of the pupils in the class.  

Taught Writing lessons were taught live on Microsoft Teams; a register was taken to count the 
number of children engaging. The children would then upload their writing onto Microsoft 
Assignments and were awarded Dojo Points according to how successful they were, and two 
children were awarded Star Writer. The Star Writers would be announced on Friday at the 
Awards Ceremony so that their success could be acknowledged by the whole class. Another 
register was taken to see which children submitted work to be marked.  

The study included both quantitative and qualitative data. Microsoft teams Insights was used 
to collect engagement numbers: who attended the live lessons, who downloaded the resources 
and who submitted their work. The children’s written pieces were used as  qualitative data: 
did they successfully achieve their differentiated success criteria, was their work to a high 
standard. Each students work was evaluated within their level.  

Throughout the week the children were consistently reminded of the chances to be ‘Star Writer’ 
and have their work displayed for all to see in school. Overall the engagement maintained at 
the same number of participants.  

 
 

 

 

 

 

 

 

 

 



 
 

 

Findings 

In the bar chart below in Figure One it shows that there is a slight improvement with the 
children’s engagement when the positive reward system was implemented.  The number of 
children attending and engaging in the taught lesson was more than the number submitting the 
work.  

There are three groups in the classroom: Monkeys working to achieve the end of Level 2, Lions 
working within Level 2 and the Giraffes who are working at the end of Level 1 progressing 
onto Level 2.  It is evident from the data collected that the high achievers within the class had 
the most engagement when submitting their written work. The lower ability group who requires 
a lot of support in a classroom setting only submitted work in the final week.  

It was evident that during the 4-week period the children who did submit their work showed 
greater understanding of the Taught Writing topic and produced a higher level of work. This 
was measured by their ability to achieve the success criteria as shown in Figure 3. In return 
more Dojo Points were earned, and it also allowed for them to be more eligible for Star Writer. 
Although there was not a huge increase in the number submitting their work, the quality of 
work improved as the children recognised that their efforts would be recognised and celebrated.  

 

 

Figure One 
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Figure Three 
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Conclusion 

Through this study it can be recognised that to some degree introducing a reward system on a 
digital platform can have a positive impact on engagement. The implementation of a reward 
system may have not increased the number of submissions substantially, but it did have a 
positive impact on the quality of work submitted. The outcome of the reward system allowed 
for children to showcase their abilities and in turn be praised and recognised. It can be shown 
that the class are extremely engaged when they have a teacher to walk through the lesson with 
them but when set an independent task a lot chose not to engage. It should be noted that there 
was a correlation with work submission and each individual child’s ability. 

However, if this study were to be compared to the outcome in a classroom setting then the 
results would show the children would have been more engaged in their learning producing a 
more positive result.  

 

Implications for Future Practice  

This study has signified how important positive reinforcement is in the success of a child. 
Positive reinforcement should always permeate learning, whether in a classroom or online. It 
is pertinent that a reward system should continue both in face to face learning and on a digital 
platform and will continue to be implemented in the future.  It was evident that the children of 
the higher ability groups were more engaged than those of a lower ability, it is essential to 
ensure that the attainment gap does not widen, that more ways to engage all learners are tried 
to ensure inclusive learning.   

This study was conducted for both a short amount of time and with a limited range of pupils. 
Going forward this study could be conducted with a larger sample group or change the 
dynamics to only include pupils with the same ability. It would be beneficial to also conduct 
the study with the same students in a classroom setting to see how this impacts a child’s 
learning having face to face teaching, peer support and instant feedback.   
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