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Rationale 

During a particularly challenging period in Education, it could be argued that motivation in 
the primary classroom has decreased due to the reduction of continuity within the context of 
teaching and learning (Tan, 2020). Ensuring that pupils are motivated and engaged in their 
learning is vital in ensuring that attainment is met and that successful learners are developed 
in line with the capacities of the Curriculum for Excellence (Education Scotland, Online). 
Engagement during the period of online learning has highlighted challenges that may impact 
the quality of education that the pupils receive. Health and Wellbeing has been a major focus 
across education to ensure that pupils are nurtured and their wellbeing is considered through 
all curricular areas. We, as a group, believe that setting goals may have an impact on 
motivation as it challenges the pupils and gives them something to work towards as a focus 
for their learning. Valerio (2012), notes that goal setting is an intrinsic part of instilling 
motivation in the classroom. Further to this, she states that allowing pupils and teachers to 
think about motivation in the classroom aids in developing life-long learners as well as to 
develop effective practice. Goal setting also allows pupils to acknowledge that they are 
aiming to ‘achieve’ something rather than simply completing a task (Wentzel, 2000). This 
sense of accomplishment allows pupils to acknowledge their work and be reflective as well as 
providing the motivation to be successful. Wentzel (2000), further states that goal setting can 
be reciprocal and hierarchal in nature, therefore, this can alter a pupils’ belief about how to 
achieve academic success. This in turn could lead to assisting the closing of the attainment 
gap, as pupils would be more motivated to learn. 

 

Aim 

The aim of this enquiry was to evaluate the impact that teacher and pupil goal setting had on 
pupils’ motivation in both remote learning and physical classroom context. 

 

Methodology  

The study took place over a four-week period within the context of a Primary 2 class. For the 
purpose of this enquiry, a focus group of six pupils was selected due to the engagement levels 
on Microsoft Teams throughout the initial stages of online learning. This was decided to 
ensure reliability and consistency within the context of the enquiry as the Insights indicated 
that these pupils had differing levels of engagement daily. To ensure consistency through the 
transition from online learning to classroom learning, the selected group remained the focus 
throughout the latter part of the enquiry. To obtain the most data from this enquiry, it was 



decided that for two weeks, the class teacher would set the pupils a goal and for the other two 
weeks, they would be able to choose the goal that was most appealing to them from a list of 
options provided. The goals were set on a Monday to be achieved by the end of the school 
week. 

Throughout this enquiry, evidence was gathered in four ways; a survey was conducted to 
determine the pupil’s thoughts on goal setting, observations were carried out to review the 
insights from Microsoft Teams and latterly classroom observations to determine whether the 
pupils were on task to achieve their goal. Questioning and mid-weekly check-ins were also 
carried out to determine whether the pupils’ felt they were on task and pupil voice and exit 
passes were used to identify if the goal had been met or if there were implications in meeting 
their goal. For this enquiry, qualitative data allowed for more in-depth understanding, which 
is beneficial when working with a small group of infant children.  

Surveys 

Prior to implementing the enquiry, each of the six participants in the focus group completed a 
survey. This survey was initiated to gauge their understanding of goal setting and to obtain an 
overall view of how they felt about their own motivation both in the classroom as well as 
through remote learning. The pupils were also asked to express their preference of 
independent goal setting or goals set by their teacher. 

Insights and Observations 

Observing the pupils’ engagement through Insights on Microsoft Teams as well as observing 
the pupils in the classroom allowed general determinations to be made as to whether they 
were on target to achieve their goal by the end of the week. 

Questioning  

Before introducing the enquiry, the class were asked about their knowledge of setting goals. 
Following this discussion, the pupils were able to understand the concept and had a general 
idea of what an appropriate goal might be in the classroom setting. Effective questioning was 
used throughout the process to determine how the pupils felt about their targets and if they 
believed, they were on target to meet them. The children were supported if they thought that 
they were not on target by reminding them of their goal and how they could achieve this. 

Pupil Voice  

The use of pupil voice was essential in the infant stage as it allowed for opportunities for the 
children to respond in a manner beyond their academic writing level. Children’s responses, 
feelings and comments were noted throughout this enquiry. 

Findings  

Surveys  



The initial survey was conducted during the period of remote learning. This survey was 
completed by all six participants and indicated their personal preferences in response to the 
questions. The pupils were encouraged to detail their preference of setting their own goals or 
whether they would prefer to have goals set. The outcome of this survey indicated that 50% 
of participants were eager to independently set goals whereas the other 50% had a preference 
of goals set by teachers. In response to the findings of the study, it was determined that for 
half of the 4-week period, goals would be set by the pupils independently and the remainder 
of this period would be teacher set goals. This allowed for comparisons to be made. Over the 
course of the enquiry, the pupils returned to classroom learning which altered the course of 
the enquiry. This meant that the enquiry broadened its focus to determine whether pupils 
were motivated remotely or in the classroom setting. From the results of the survey at the end 
of the enquiry, it was evident that 83% of participants had a preference of independent goal 
setting and 100% of participants were motivated to achieve their goal in the classroom as 
opposed to a remote learning context. Goal setting appeared to have the desired impact on 
pupil motivation, however, it must be noted that of the 6 participants, only 4 completed their 
goals daily. One pupil achieved their goal almost every day and one pupil had limited 
interaction on Microsoft Teams during the initial period of remote learning. 

 

Insights and Observations 

Through observing Insights, it was evident that the engagement from the pupils was high in 
general. I found that pupils were keen at the beginning of the week to embark on a new goal 
whether that be set for or by them. I was able to gauge pupil engagement far more efficiently 
in the classroom setting. Observing in the classroom allowed me a deeper insight into how 
much time children spent thinking about achieving their goal. This in turn allowed me to 
gauge the motivation of pupils to complete their tasks. 

Questioning 

Effective questioning ensured that the children remained fully aware of their weekly goal and 
gave them an opportunity to seek support where necessary. Through effective questioning, I 
was able to determine what the pupils were thinking throughout the week and gave reminders 
that they were aiming to achieve a goal. In general, I found that addressing the goals that had 
been set encouraged the children to ensure they were engaged and this in turn increased 
motivation. 

Pupils’ voice 

Through observation of conversations and being involved in an informal conversation with 
the children, the enquiry has led to a positive outlook on goal setting in general.  

 

‘Setting my own goal means I have something to work towards’.  



 

‘I love getting my goal at the end of the week’. 

 

‘I like when the teacher sees me working hard on my goal’.  

 

Conclusions  

This enquiry has proven insightful and has supported a positive link between goal setting and 
motivation. When thinking back to the initial survey conducted in relation to this enquiry, it 
was evident that pupils required more guidance in the initial stages. The development and 
motivation of the pupils were clear to see by the end of the enquiry. As a teacher, it is 
important to engage in reflective and professional practice and regularly devise new 
approaches to ensure pupils are responsible for their learning as well as encouraging them to 
be successful learners. Life-long learning will continue to inform practice and allow more 
effective and efficient methods to be devised to support pupils in their education and to 
deliver high-quality learning experiences for all (GTCS, Online). Taber (2007) expresses that 
professional enquiry is an excellent way to reflect and influence current practices due to 
being able to build a bank of first-hand evidence. Minor changes in the classroom can be 
significantly influential in raising pupil motivation and setting goals can be one of these 
ways. 

 

Implications for Future Practice  

Despite a positive outcome, it must be acknowledged that this enquiry was conducted over a 
short time period, focusing on a small number of young and impressionable participants. It 
must then be noted, that for future practice is would be beneficial to conduct this enquiry 
using a range of stages and a broader scope of participants to generate a more reliable, 
broader outcome. This would give a more meaningful outlook. 
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