
Using online exit passes to raise attainment through self-assessment 
 

Ryan Sweeney 

Sec P 

 

 

Rationale 

Formative assessment is a key aspect found in a positive classroom environment. Black and 
William (2008) state that if teachers want a higher standard of achievement in education then 
assessment is the way to do this. Dylan Williams (2018) highlights the usefulness of 
formative assessment stating that it is important to make sure the learning is going in the 
correct direction and adapt it if need be. He continues that it is important not to go through all 
the material and then ask the pupils if they have understood it all. Ultimately by using 
formative assessment the teacher is able to gauge where the pupils are in their learning and 
fix it right away (or the next lesson), instead of waiting until a summative assessment to 
discover this issue.  

Landsman, J., Moore, T., & Simmons, R. (2008) state that pupils are more likely to stay 
engaged at the end of the lesson if they have a concrete task to complete. This will allow the 
pupils to continue working and not be distracted due to plenaries that they deem as 
‘pointless’. Exit passes are an easy but efficient way to formatively assess the pupils, but also 
keep their minds engaged towards the end of the lesson. Preddy (2008) also supports the use 
of exit passes as formative assessment. She believes that the use of exit passes allows the 
teacher to understand what each person has taken from the lesson and how they feel about the 
content. This can be something as simple as they have found that the student is coping or 
perhaps that they are discouraged and confused by the content and need some support. 
Fletcher-Wood (2016) supports this view stating that using exit passes to assess and plan is 
‘The tuning fork of teaching’.  

Aims 

The aim of this enquiry was to evaluate online exit passes to raise attainment through self-
assessment. The focus of this enquiry was how much of an impact could exit passes have in 
the digital classroom. This focus was due to current educational circumstances and posed the 
question: ‘were pupils still able to conscientiously assess their work despite the lack of 
teacher presence?’ This would allow for pupils to engage with the content and possibly raise 
attainment. This enquiry was based on research from both the pupil’s and teacher’s 
perspective.  

Methodology  

The research for this enquiry was held over 4 weeks between February and March 2021, 
covering 5 periods of around 90 minutes. This research was gathered in an S3 class 
comprising of 28 pupils – 12 girls and 16 boys.  



A survey was created, via Microsoft Forms at the very beginning of the enquiry. This was to 
gauge what the pupils thought of exit passes and also what they felt about self-assessment 
(Appendix A). The questions asked were to establish what the class felt about exit passes, 
self-assessment and if they believe they should let their teachers know if they are struggling 
with the lesson. The same survey was then given out at the end of the enquiry. This allowed 
for a clear comparison with the start of the enquiry which could then be used to see if the 
pupil’s opinions changed after a consistent use of exit passes. 

Exit passes were uploaded at the end of each lesson via Microsoft Forms. Microsoft Forms 
were kept the same in order for comparisons to be made (Appendix B). 

Observations of the lessons were also noted. The teacher noted down any evidence of the 
pupil’s engaging in general discussion throughout the live lesson. This was only possible on 
live lessons which limited the evidence to 4 lessons over the enquiry period. The evidence 
was gathered in a planner which allowed the teacher to reflect on the lesson. The responses 
were noted based on the quality of the pupil’s answers, the spread of answers across the class 
and then if pupils used these responses as prompts or to continue discussion.  

Findings 

Questionnaire  

The findings from the initial class questionnaire (Figure 1) were varied in their opinions on 
the usefulness of exit passes. The majority of the class believed that exit passes were useful 
however there was a large portion of the class that chose the option ‘Neutral’. This may have 
been due to the normality of exit passes or that they may truly not be too concerned about the 
use of exit passes.  

 

At the end of the four-week period, a similar questionnaire was given. The questions were 
slightly altered to give the pupils a chance to reflect on the exit passes. Posing the question ‘I 
think the exit passes have benefitted my learning the past month?’ allowed for the pupils to 
showcase this. The results showed that there was a split of either Agree or Neutral. When 
breaking down these results it was important to note that two pupils that were ‘Neutral’ 
believed that the exit passes benefitted their learning. This was a positive and highlighted the 
change in some pupil’s perception of exit passes however the use of ‘neutral’, again has 
created ambiguity.  

 

The other two questions in the questionnaire were ‘I often think about what I have done well 
and what I could have done better during lessons.’ The pupils overwhelmingly agreed with 
this statement with 10 of the 15 agreeing and the other 5 ‘neutral’. However, the following 
question was ‘I think it is important to let my teacher know how confident I feel about the 
lesson I have been taught’ and the responses were split with 8 agreeing and 6 ‘neutral’ and 1 
disagreeing. Although, the pupils were reflecting on their work some of them believed that 
the teacher did not need to know this. This was something that had to be challenged 
throughout the four-week period and to ensure that pupils felt that they could answer the exit 
passes honestly as this would benefit their learning. By the end of the research the opinion 
changed (Figure 2). 



 

 

 

 

 

Figure 1: Results of the first questionnaire. 

 

 



 

 

 

 

Figure 2: Results of the final questionnaire. 

 

Exit Passes 

In every live lesson and recorded lesson there were exit passes. These were used to showcase 
the pupil’s understanding as well as highlighting any concerns. During the first live lesson 
this was introduced, there were positive messages throughout. The pupils highlighted their 
understanding of the lesson by summarising the lesson in three sentences and whether they 



would like to go over any areas again. The answers helped to guide the next lessons and 
whether to progress forward or revisit any areas. This was a crucial step to take due to the 
constraints of online learning and not being able to communicate as freely as in class. These 
honest opinions by the pupils helped to raise their attainment as a pupil that had concerns 
went on to perform well in an online test on that specific topic.  

 

General observations 

Throughout the research period, pupils were encouraged to engage with the lesson and 
actively participate. However, due to the communication issues it was not always possible to 
get all pupils involved in the lesson. Throughout the lessons, pupils tended to remain quiet 
unless asked directly, similar to the no-hands approach. This encouraged more involvement, 
but throughout the lessons some still remained silent even when prompted to share their 
opinions. This made it extremely difficult to gauge the progress of the pupils. This potentially 
could have led to the attainment of the pupils being hindered.  

Conclusions 

From the research, it made it clear that pupils were able to successfully self-assess, and 
improvements were made throughout, not only within the exit passes but also in their 
performances in class assessments.  

There was clear evidence that live lessons were more beneficial than recorded lessons. The 
pupils tended to be more engaged and, although not greatly, were actively involved in the 
lessons. This was made clear in the number of responses to exit passes from live lessons in 
comparison to the recorded lessons. 

Throughout the time period engagement dropped. This made it difficult to make a clear 
judgement on the research question. As stated previously, the responses to the questionnaires 
dropped from 15 responses in the beginning to 8. Numbers fluctuated throughout the four-
week period and would have undoubtedly impacted on the pupils’ attainment, due to the 
prolonged period of online learning. 

Future Implications  

This research has shown that exit passes have an extremely useful role in online learning. 
They, sometimes, serve as the only way of communicating with the pupils and for the pupils 
to show their understanding of the work. This is an effective self-assessment tool in the 
digital world and something that I will continue to use, whenever necessary. I also may use 
exit passes more as a reflective tool than recapping their knowledge. It has shown to be useful 
in pupils sharing their views on the lessons as a whole, in regard to pacing and understanding. 
This is good practice which I will share with my colleagues and encourage them to use exit 
passes as a formative assessment strategy.  
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