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Rationale 

Children’s wellbeing has been the subject of “considerable academic and policy interest” for 
significant time (Statham & Chase, 2010) and has resulted in the introduction of a range of 
indicators to effectively monitor this. However, this has not accounted for the unprecedented 
circumstances arising from the Covid-19 pandemic which have had a devastating effect on 
the mental and emotional wellbeing of young people (Young Minds, 2021). With studies 
showing an increase in anxiety, loneliness and depression in young people resulting from 
lockdown, particularly where they were from a disadvantaged background (Scottish 
Government, 2020), I took the opportunity to learn more about this through this practitioner 
enquiry. In my Primary 5 class, the majority of children live in SIMD 1-3, therefore it could 
be expected, based on previous studies, that some of their emotional wellbeing could be 
adversely affected by Coronavirus or that they would be “disproportionately disadvantaged 
by school closures” (OECD, 2020). These children’s responses would be considered as part 
of the whole class analysis while being mindful of these factors.  

 

Aims 

The aim of this enquiry was to monitor pupil emotional wellbeing and overall engagement 
throughout an extended period of remote learning resulting from the Covid-19 pandemic. 
This monitoring was to be completed using different digital platforms to encourage 
participation as part of the children’s daily tasks. Through this, it was intended to support 
early identification of children who required additional support in any capacity and measure 
the impact of these check-ins on children’s emotional wellbeing. This enquiry should also 
help to fulfil duties as prescribed by Scottish Government in the Mental Health Strategy 
(2017) by making emotional wellbeing support available to children remotely. 

   

Methodology 

Research was carried out with a group of 24 children in a Primary 5 class over the course of 4 
weeks. However, due to this being conducted during a period of home learning, there were 
some children who did not engage with Teams for the duration of the Enquiry. This motivates 
future enquiry into the wellbeing of these children. All methods of collecting data were 
posted early in the school day and closed to further submissions at 8pm on the same day to 
track responses made on different days in the week. Data was collected primarily through 
documentary analysis but was corroborated by virtual observations and discussions with the 
children. Data was collected from all relevant platforms at the end of the enquiry period to be 
analysed. 



It was understood that there was benefits of combining individualised responses with whole 
class discussion (Hill, Laybourn & Borland, 1996). The format of the questions and 
unstructured interviews were deliberately simple to ensure accessibility for all to promote 
children completing their submissions independently. 

 

Materials 

The main platform for communication with the children was decided at Local Authority level 
to be Microsoft Teams which offered up a number of internal functions to utilise firstly. 
Through this, it was possible to: (1) conduct live video calls, (2) post polls, (3) ask questions 
in the chat function and (4) create questionnaires with Microsoft Forms. This platform also 
allowed for the sharing of quizzes and polls created on an external programme, Kahoot and 
for the sharing of other external materials.  

 

Findings 

It was necessary to compare the children’s responses to responses submitted on different days 
and responses submitted by other children in their class.  

Some of the comments on submissions included: 

• “I am feeling okay.” 
• “I am not feeling good.” 
• “Today I feel happy because I went a long walk.” 
• “I feel good today because I got positive feedback.” 
• “I feel good today because I did a fun task.” 
• “I chose these because I am bored of being home all the time. I miss my family and I 

am anxious because of the virus and it is scary to hear about it. I am cheerful I have 
my mum, dad and sister at home and to be kept safe and have all my toys to play 
with.” 

The percentage of positive submissions from children with reference to how they were 
feeling about their day and their home learning experience began strongly at 83%, reflecting 
that the majority of children were feeling “happy” and were “enjoying their home learning 
experience”. As the week’s progressed, the positive responses increased to 90% for enjoying 
their home learning experience and feeling supported by their teacher but decreased slightly 
to 80% for children saying that they were happy, although this adjustment can be accounted 
for by the decreased number of participants.  

The consistency of these results were reassuring but it was acknowledged that children could 
be influenced by parents who were assisting them. Similarly, parental engagement with the 
teacher on other platforms suggested that some individual children were not coping as well as 
indicated on the submissions which put the reliability of the questionnaires into question. 
Alternatively, this could be a result of children’s lack of training in effective self-evaluation 
as suggested by Black and Wiliam (1998), particularly when evaluating themselves from a 
more personal perspective with less structure. Others would support this suggestion as 
children may lack the ability to understand their emotions (Davies & Forman, 2002) and 



children across the class will have varying degrees of emotional literacy (Murray & 
Palaiologou, 2018).  

Better insight into the children’s emotional state could be gained on video calls where 
children often wanted to share good news with their teacher and peers and appeared happy 
and upbeat. This evidence was seen to support the children’s positive questionnaire and poll 
submissions. 

There were a number of children who did not participate in video calls or online 
questionnaires/polls. These children are also reflected in the data below.   

 

Samples of Quantitative Data: 
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Conclusions 

Digital platforms proved to be beneficial to provide initial insight into a child’s emotional 
state at the time they submitted their response but asides from on video calls did not allow for 
further probing similar to what we would have in a classroom environment. 

As remote learning continued and engagement naturally lessened, it became increasingly 
difficult to get meaningful qualitative responses from the children. This meant we had to rely 
more heavily on quantitative.  

When analysing the participants themselves, it was less likely for a child with a lower SIMD 
background to engage with these check-ins but this factor did not account for all non-
engagers.  

 

Implications for future practice 

It is clear that strategies are required to be put in place to support children’s emotional 
wellbeing during remote learning in case a situation like this should arise again with 
emphasis being put on how to engage with the children who were not participating in online 
learning. 

The findings from this study will allow me to better support children’s transition back to the 
classroom setting and it has also demonstrated that templates used for the emotional 
wellbeing check-ins could be implemented in the classroom environment to encourage the 
children to reflect on their feelings and emotions to seek support if necessary.  

It is paramount that educators continue to recognise the importance of children’s emotional 
wellbeing to support the Scottish Government’s aim of ‘Getting it Right for Every Child’, 
thus ensuring that they can make the most of their educational opportunities.  
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