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Rationale  
 

Formative assessment has become an integral part of the framework for the Curriculum for 
Excellence in Scotland which has been described as a “formative curriculum”.  The benefit of 
Assessment is for Learning (AifL) and formative assessment principles used in education has 
been widely publicised and its strategies adopted by countries worldwide, including Scotland. 
(OECD, 2005) 

The use of exit passes is an established AifL technique. Pupils are asked to reflect on their 
learning through questions posed to them typically at the end of a lesson. (The Teacher Tool 
Kit) The practitioner inquiry group agreed that exit passes were an effective AifL strategy 
they were all familiar with and used in classroom-based lessons and therefore suitable for this 
study. 
 
At present Scottish education is being faced with many “great challenges” (Education 
Scotland, 2021)  the ongoing Covid-19 pandemic has forced schools to move from traditional 
classroom-based teaching to online learning.  Being able to assess pupil understanding 
remotely is one of many challenges being faced by teachers.      

Considering both the importance of AifL in Scottish Education and the need to investigate 
effective strategies for dealing with the challenges of online learning, the practitioner inquiry 
group decided it would be a useful endeavour to investigate the suitability of introducing exit 
passes into this new online learning environment. 
 
Aims  
The aim of this inquiry was to investigate the impact of introducing digital exit passes to 
lessons during a period of online learning.  
 
Methodology  
The inquiry was conducted for five weeks from 1st February until 5th March 2021.  Pupils 
from five different S1 classes had access to the series of lessons being used to conduct this 
inquiry.  The five classes were made up of 86 mixed ability pupils. The classes were all 
undertaking the same project entitled Art and Design Movements which had been specifically 
designed for online learning.  The lessons were conducted over Teams and pupils could opt to 
join in a “live lesson” during their scheduled class time or access the work independently at a 
time of their choosing. Each lesson and associated tasks ran for two periods (1 hour 40 
minutes) where each pupil would be expected to undertake activities and submit work via an 



 

editable PowerPoint using the Assignments Function on Teams.  Attached to each Teams 
Assignment was a separate Digital Exit Pass.  Pupils were made aware this was to be 
completed after they had finished all other activities assigned to the lesson, and to treat it like 
a “normal” exit pass they were familiar with completing in class.        
To be able to effectively compare the qualitative responses generated by the exit passes, the 
inquiry group settled on a template that comprised of three questions:  
 

1) What did you learn from today's lesson?  
2) What did you learn from the previous lesson that helped you with today’s?  
3) Is there anything from today’s lesson you found particularly challenging, if so what as it? 
(Appendix 1)  
 

The group agreed the questions could be edited slightly to accommodate subject/lesson 
specific learning intentions, however question 1 should be based on ascertaining pupils 
understanding of the current lesson, question 2 would relate to previous learning and question 
3 should ask pupils to discuss any difficulties they had with their learning.     
The questions were also designed to be answered quickly and ascertain how well a student 
had understood the learning intention/objection of each lesson which is in keeping with the 
findings of  Fletcher-Wood (2016) who reflects on good practice of using exit passes in his 
article Using exit tickets to assess and plan: ‘The tuning fork of teaching’. 
S1 classes were chosen to be used for this study as their level of engagement was higher than 
other year groups and would generate a suitable number of responses to be examined.  
 
Findings 

• Number of different pupils engaging in lesson: 52(60%)  
• Number of pupils completing every Exit Pass: 7(14%)  
• 32 complete passes / 153 possible replies = 21%  

 
 
 
    

 
 
 

Class A 

No. of pupils 
who 

engaged/viewed 
with lesson 

No. of pupils 
who submitted 

work. 

No. of 
pupils who 
viewed Exit 

Pass 

No. of pupils 
who 

Completed 
Exit pass 

17 pupils 13(76%) 8(47%) 11(65%) 3(18%) 
 13(76%) 9(53%) 10(59%) 6(35%) 
 13(76%) 9(53%) 10(59%) 6(35%) 
     

Class B 

No. of pupils 
who 

engaged/viewed 
with lesson 

No. of pupils 
who submitted 

work. 

No. of 
pupils who 
viewed Exit 

Pass 

No. of pupils 
who 

Completed 
Exit pass 

18 pupils 10(56%) 3(17%) 6(33%) 1(6%) 



 

     

Class C 

No. of pupils 
who 

engaged/viewed 
with lesson 

No. of pupils 
who submitted 

work. 

No. of 
pupils who 
viewed Exit 

Pass 

No. of pupils 
who 

Completed 
Exit pass 

17 pupils 8(47%) 3(18%) 3(18%) 3(18%) 
     

Class D 

No. of pupils 
who 

engaged/viewed 
with lesson 

No. of pupils 
who submitted 

work. 

No. of 
pupils who 
viewed Exit 

Pass 

No. of pupils 
who 

Completed 
Exit pass 

17 pupils 10(59%) 5(29%) 3(18%) 3(18%) 
 11(65%) 7(41%) 7(41%) 5(29%) 
     

Class E 

No. of pupils 
who 

engaged/viewed 
with lesson 

No. of pupils 
who submitted 

work. 

No. of 
pupils who 
viewed Exit 

Pass 

No. of pupils 
who 

Completed 
Exit pass 

17 pupils 10(59%) 5(29%) 6(25%) 3(18%) 
 12(71%) 6(25%) 5(29%) 2(12%) 

 
 
 
In analysing the responses to questions 1 and 2, those who engaged with the exit pass task 
had understood the lesson and were able to make some links to their previous learning.  It 
would appear that the lessons were well understood.  In addition, out of all the responses to 
question 3, only one pupil mentioned an aspect of the lesson they found difficult.  Again, 
pointing to most pupils fully understanding the lesson. This data may not be an accurate 
representation of pupil understanding. During the period of the study only 60% of pupils 
were submitting the assignments attached to the lesson and 1/3rd of pupils who submitted 
work were not completing the exit passes.  Without further research it is difficult to ascertain 
the reasons for pupils not completing the tasks and exit passes, it could be they did not 
understand the lesson and therefore did not attempt the work.  The majority of answers given 
by students were typically short and not in depth.  For example, in answer to the question “Is 
there anything from today’s lesson you found particularly challenging, if so what was it? The 
responses for one class were as follows: 

• No. 
• No. It was all fine. 
• 3 x students did not answer this question. 

If the students are rushing the answers, as they appear to be, this compromises the usefulness 
in issuing digital exit passes.   
 
 
Conclusions 
 



 

Exit passes are used to ascertain pupil understanding, they also allow the teacher to reflect 
and adapt what they are teaching.  In reviewing the exit passes for each lesson it would 
appear that there were no problems with pupil understanding and therefore no need to adapt 
future lessons.  However, the exit passes were not a true reflection of pupil understanding as 
pupil engagement was low at only between 17% and 53 % and exit pass submission was even 
lower at between 6% and 29%.   
 
This study suggests that pupils are rushing the answers and not taking the time to truly reflect 
on their learning.  Dylan Williams and Paul Black (2010)  describe self-assessment as “an 
essential component of formative assessment.” However, pupils need to be trained to do this 
effectively for it to work. When issuing digital exit passes in the future, teachers will need to 
provide further scaffolding to support pupils for this to become a meaningful exercise.  
 
Implications for Future Practice  
 
The uncertainty around the Covid-19 pandemic means that remote learning may be a feature 
of education for some time to come.  When schools do reopen there is call for education 
around the world to be more resilient and better prepared to react the likes of natural disasters 
and political disruptions. (OECD, 2020)  Prior to the current lockdown the Scottish 
government has been striving to increase pupil attainment through improved digital literacy. 
In 2016 the Scottish Government published its strategy for digital education entitled 
Enhancing Learning and Teaching Through the use of Digital Technology.  This document 
clearly illustrates that although digital technology is already a feature in many classrooms it is 
set to feature more heavily in order to  “give all of our learners the opportunity to improve 
their educational outcomes and to develop digital skills that will be vital for life, learning and 
work.” (Scottish Government, 2016)  If digital technology is going to feature more heavily in 
the classroom digital AifL techniques will too.   
 
Blended learning (a combination of online and traditional classroom-based learning) is 
already a feature in many further education settings (Canera, 2013).   In the study Canera 
(2013) concluded that when properly implemented, blended learning is “useful, enjoyable, 
supportive, flexible motivator for learners.”.   
 
Pressure to become more resilient, the Scottish governments’ policies to improve digital 
literacy and the success of blended learning in further education may result in aspects of 
online learning continuing to feature in Scottish schools.  This inquiry has cited that exit 
passes are an effective way to ascertain student understanding in the traditional classroom.  
However, it is more difficult to measure their effectiveness in the digital classroom.   It does 
not mean they are without merit.  This study has highlighted wider issues with online learning 
and engagement.  Teachers are still learning how to adapt from classroom-based learning to 
teaching online.  The exit passes used in this study are based on those used in the traditional 
classroom.  As teaching practice changes and adapts to better suit online learning, so must 
formative assessment techniques.   
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Appendix 1 

Digital Exit Pass Template 

 

 


