
                                                                                                                                              

 

Using Microsoft Forms as a tool to formatively assess S1 pupil understanding during 
online learning. 

Scott Bettley  

Group 4V 

Rationale 
 
Lockdown has resulted in some of the largest changes to education in modern times. The shift 
from the physical learning environment to the digital classroom has resulted in barriers for both 
pupils and educators alike. Recognising this, the group believes that the same emphasis should 
be placed upon assessment within the digital classroom to ensure that pupil understanding is 
not affected by potential barriers and that educators can continue to scaffold the correct learning 
journey of the young people within their subject area. At the forefront of this enquiry was the 
idea of the “flipped classroom” – a theory which challenges the shift towards interactive 
learning and how this can benefit pupil advancement (Tucker, 2012). Gilboy et al (2015) argue 
that the flipped classroom model allows for learners to be engaged not only during the lesson 
but that it provides much more scope for pupil led learning and therefore as a consequence, the 
opportunity for continued assessment. Black and Wiliam’s (1998) advocate the importance of 
asking questions within the classroom environment which they argue, when done correctly, 
should result in students entering a period of self-reflection centred upon their learning. 
Fletcher-Wood (2016) reinforces the view of Black and Wiliam’s (1998) advocating that 
continued periods of assessment are a vital tools for educators in terms of planning the structure 
of their lessons and that resources such as an “exit pass” help to answer what he believes to be 
the most important question of all, what did the students learn?  
 
Aim 
 
This enquiry aims to explore and evaluate what happens when Microsoft Forms is used as a 
formative assessment tool within the digital learning environment. 
 
Methodology 
 
The research for this enquiry was conducted over a 4 week period with an S1 Business 
Education class who were studying an integrated IDL course encompassing the 4 Social 
Subjects on offer within my Faculty.  The class has within it pupils from a multitude of ability 
levels. Emphasis was placed upon the creation of Learning Intention and Success Criteria, 
using Blooms Taxonomy, to ensure that pupils had a firm understanding about the requirements 
of their learning and the steps which they would have to complete in order to achieve the goal 
of the lesson. Pupil understanding was gauged using online quizzes created via Microsoft 
Forms, a method which would enable consistency towards the assessment of pupils within the 
“flipped classroom” (Tucker, 2012; Gilboy et al, 2015).  
 
The assessment strategy was designed in a straight forward manner to ensure that pupils would 
not be presented with any barriers concerning the method of assessment. Pupils were assigned 
a weekly series of lessons, which they were allowed to work through at their own pace. At the 
end of the week, pupil understanding would be gauged using 10 content based questions 
featuring a mixture of both multiple choice and extended answer questions in the form of a 
digital exit pass. The group agreed that content based questions would be the most beneficial 
method of assessment as the flipped classroom model advocates pupil led learning and 



                                                                                                                                              

 

therefore in order for pupils to answer the questions contained within Forms Quiz, they would 
have to have guided themselves through that week’s lesson content. 
 
Data was collected on a weekly basis to gauge pupil understanding. The range of this data 
spanned from those who had not completed the quiz to those who gained full marks having 
provided the desired answers to that week’s selection of content based questions.  
 
Additional data was gathered through the submission of assignments issued to pupils digitally 
via Microsoft Teams. It was assumed that this additional evidence would support but not 
replace the findings of the Form Quizzes and would help to provide an indication of the 
progress of learners who were unable to complete the Form Quiz during the span of this study.  
 
Findings 
 
The evidence gathered through digital exit passes and, the review of student assignment 
submissions allowed scope for the assessment of pupil understanding of the Learning Intention 
for each series of lessons. 
 
During the first week of the study, pupils were progressing through a combined IDL topic 
looking at all 4 of the Social Subjects on offer within my Faculty. The questions aimed to gauge 
if pupils could accurately identify what subject they were studying and then, specific topic 
content questions which could be used to gauge understanding [Appendix 1]. 
 
Results from the initial collection of pupil responses showed that 75% of pupils had engaged 
in providing evidence of their learning via the digital exit pass and that of this 75%, 54% of 
pupils had gained a score of 8/10 or higher [Appendix 2].    
 
What was evident from the results was that pupils had a clear understanding of the explicit 
content of the lessons – provided via PowerPoints and Worksheets however, when pupils were 
required to complete independent research to further their understanding, the evidence showed 
that some pupils had clearly engaged in this while others had omitted this from their learning 
and therefore could not answer these questions. The non-completion of independent learning 
tasks aimed to further the pupils’ knowledge had from the first week of gathering evidence a 
direct correlation towards the decrease in pupil scores collected via the digital assessment tool.  
 
Pupils completed this process on a further 3 occasions over the period of 1 month. The results 
shown in Appendix 3 depict an increasing trend in the percentage of pupils achieving 8+ correct 
answers in the weekly assessment of their learning. The digital software utilised for this 
assessment was such that it auto-corrected pupils responses based on either the correct multiple 
choice answer being selected or, key words being used in responses by pupils. This evidently 
prompted students to reflect upon their answers as areas of concern learners had with that 
week’s lesson content were highlighted promptly via the digital classroom, following pupils 
receiving an instant grade to their submissions. The responses of pupils together with the 
feedback from assessment proved to be an invaluable tool in terms of planning and scaffolding 
the future learning of students.  
 
The overall findings of the study suggest that by week 4, 96% of students had completed the 
online assessment with 71% of those pupils achieving scores of 8/10 or higher [Appendix 4]. 
The findings of all 4 digital assessments showcase an increase in the trend of responses from 
pupils together with an increase in the number of pupils gaining near full marks within their 



                                                                                                                                              

 

assessments [Appendix 5]. Looking more closely at the results, what was evident in weeks 3/4 
was that pupils had taken on feedback from the previous assessment results and had placed an 
emphasis on completing the independent learning tasks to enable them to answer all of the 10 
questions confidently.   
 
Conclusions 
 
The brief nature of this study did not allow for in-depth research into the benefits of assessment 
within the digital classroom. The incorporation of digital assessment into the flipped classroom 
did however, have a direct impact upon the increased understanding most pupils had of the 
Learning Intention over the 4 week period. Pupils being able to promptly reflect upon their 
learning through the instantaneous grading of their quiz responses largely helped to highlight 
to learners areas for improvement and also helped the students grow in confidence and take 
responsibility for their own education. What was a challenge within the digital classroom was 
that during the 4 week period there were barriers which resulted in some pupils being unable 
to provide responses to the questions. The impact of this is therefore that the findings of this 
study do not support a fully accurate reflection of the educational journey of all learners but 
rather, present an opinion based on the responses that were received and therefore allowed this 
study to draw a conclusion from.   
 
Implications for Future Practice 
 
Overall, I consider this enquiry to have yielded positive results which show a shift towards 
pupils taking ownership of their own learning within the digital classroom. This method of 
assessment was something that was new to pupils and initially was met with some negative 
responses with pupils seeing this as an extension task instead of one which was required to be 
completed as a natural conclusion to that week’s learning. I intend to continue with this method 
of assessment within my digital classroom and aim to incorporate this mode of assessment into 
the learning even when pupils return physically to the learning environment. In order to 
establish a fuller view as to the complete success of this method of assessment it would wise 
to suggest that in future practice a longer time frame would be needed to yield results and 
compare these against pupil progress overall.  
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Appendices 

Appendix 1: Week 1 Assessment Questions 
 

1. What subject have we been studying? 
2. What country have we been looking at? 
3. What 2 colours are on the flag of the country we have been studying? [Select all that 

apply] 
4. What triggered the Tsunami? 
5. How many people had to leave their homes after the Tsunami due to the risk from the 

Nuclear Power Station? 
6. How many people were sadly killed by the Tsunami? 
7. Where is Japan located? 
8. What countries offered aid to Japan? [Select all that apply] 
9. What scale is used to measure earthquakes? 
10. Where do most Tsunamis occur? 

 
Appendix 2: 
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Appendix 4: 
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