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Does using Microsoft Forms help to formatively assess pupils’ understanding?  
 
Shane Crowley 
 
Group S  
 
Rationale: 

Formative assessment is crucial in a classroom environment as a means of gauging pupils’’ 
levels of knowledge and understanding. It helps to act as a support for reflective practice and 
identifying areas for improvement in the delivery of lessons (Black, P. & Wiliam, D. 1998). 
In the context of a global pandemic, formatively assessing pupils is more challenging. This 
Enquiry aims to explore Microsoft Forms as a method of receiving anonymised feedback 
from pupils in B.G.E year groups. This study took place during a phase of digital learning, 
due to the COVID-19 pandemic. Dealing with complexity is a challenge that must be dealt 
with, in order to reflect upon learning models used in classroom environments. This is in line 
with the Assessment is for Learning (AifL) programme, initiated in 2001 (Hayward & 
Spencer, 2010).  
 

Aims: 

The aim of this enquiry was to assess the effectiveness of using Microsoft Forms to evaluate 
the delivery of online lessons. This can be broken into subgroups – clarity of instructions, 
resources used, support offered to assist with learning. By creating Microsoft Forms on a 
weekly basis, different questions were chosen to suit individual lessons. This allowed for 
attaining a better understanding of specific areas of lessons to reconsider in future practice. 
The ultimate goal of the enquiry was to produce findings that would enable us to prepare and 
deliver lessons that were better suited to individual learner’s needs. Using pupils’ feedback 
can assist in identifying areas for improved/more varied differentiation for future practice. 

Methodology: 

The investigation was conducted with a S1 group, encouraging them to answer a range of 
questions that differed from forum to forum, with the aim of improving my teaching practice 
in the future leading to higher attainment.  Pupils were asked to complete a weekly 
questionnaire form over a four-week period. This included a variety of both multiple-choice 
and written response questions. The approach to attaining feedback involved a number of 
steps. As pupils had already familiarised themselves with Microsoft Teams software, 
explaining the process was straightforward. A notification was posted on the S1 English team 
to explain that they would receive a link to answer questions, once per week, following 
lessons. Creating forms involved analysing the different aspects of the lesson from a subject-
specific perspective, including creating questions for pupils to identify their degree of success 
in understanding and completing assigned work. Pupils had to answer questions based on 
material covered during lessons. Additionally, it was important to gain an understanding of 
the effectiveness of resources used. In each form, a minimum of one question was included 
asking to provide a written response to a question that encouraged pupils to think critically 
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about the delivery of lessons. Pupils were encouraged to identify anything they felt may add 
to the effectiveness of the lesson. An emphasis was placed on Learning Intentions and 
Success Criteria as a method of pupils self-assessing their understanding of lessons before 
providing feedback. Learners engaging in self-evaluation and peer assessment is a necessary 
activity that should be carried out with regularity, irrespective of whether learning is digital, 
or classroom based (GTCS, 2012). There is growing evidence that pupils taking 
responsibility for their own learning aids academic progress (Wanner & Palmer, 2018). 
Microsoft Forms acted as an effective resource in implementing this strategy in the 
classroom. 
 

On one occasion, levels of engagement with forms dipped. Reminders were posted on 
Microsoft Teams in order to encourage pupils to offer feedback. Following this drop in 
engagement, a question was then added to the subsequent form to assess pupils’ levels of 
frustration at being confined to digital learning and the impact this was having on 
concentration levels and willingness to work. Collaborative discussions then took place with 
other teachers within the department to identify common areas for improvement in learning 
and teaching. After the four-week period passed, answers provided were then collated and 
analysed on an individual and collective level, with subsequent lesson plans being adapted as 
a result.  

Findings: 

The feedback provided helped to identify appropriate approaches to teaching for specific 
lessons. Results suggested that more-detailed written instructions, complimented by 
voiceover-PowerPoint files was the most effective method of teaching Reading for 
Understanding, Analysis and Evaluation work. Pupils expressed a preference for clear written 
instructions that they could return to intermittently throughout the lesson. Live lessons were 
the preferred method of delivery for personal writing exercises, with 65% of pupils 
identifying this as the most effective method of explaining instructions. Pupils felt more 
confident with writing tasks following an opportunity to ask for further clarification on 
aspects of the work in virtual meetings on Microsoft Teams.  

“Sir it’s way easier to understand the writing when you explain it with the live lessons. It’s 
hard to understand it just from the plan sheet.” (Appendix I) 

Furthermore, responses from pupils emphasised an appreciation for additional 
features to written instructions such as bold writing, highlighted key concepts and bullet-
pointed instructions to complete the lesson. It was made clear that pupils enjoyed the 
experience of being able to offer input into lessons. Levels of engagement with both assigned 
work and Microsoft Forms hit a peak during the final week, which would suggest that pupils’ 
enjoyed lessons more as they could influence lessons. During the second week, when 
engagement dipped slightly, pupils had to respond to a question asking them to describe what 
they felt made it difficult to complete work online. It transpired that pupils appeared 
frustrated and stressed at the amount of time spent in front of the screen, leading to lower 
levels of patience when completing work.  

“There is not enough time to meet deadlines. The amount of work I have to submit every week 
makes me stressed and I am struggling to get it all done.”(Appendix I) 
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Conclusions: 

Upon analysis of the results compiled from this Enquiry, it is suggested that Microsoft Forms 
is an effective means of assessing pupils’ progress. Pupils are given the opportunity to 
provide feedback, highlighting areas for improvement in teaching and learning. Forms is an 
effective tool for assessing knowledge and understanding of material covered, with pupils 
being afforded the opportunity to voice any concerns they may have. Pupils were more 
familiar with Success Criteria and Learning Intentions, making it easier for them to 
understand the areas they need to improve on in order to improve results attained through 
assessment. Resources used during this four-week Enquiry were successfully evaluated, 
identifying live lessons and clearly written, detailed instructions as the most preferred option 
from pupils. The Enquiry enabled for an improved understanding of appropriate pacing of 
lessons with this specific group. This study promoted a positive rapport with pupils, as they 
became increasingly confident as the teacher actively sought their input and adapted lessons 
accordingly. Positive relationships and an increase in motivation and willingness to engage 
with lessons followed. 

 

 

Implications for future practice: 

Based on the findings of this research, future lessons will include a range of diverse resources 
to support pupils’ learning. Pre-recorded voice notes will be offered as an additional resource 
to PowerPoint files that are offered to pupils following lessons. There will be an increase in 
the regularity of feedback mechanisms, such as Microsoft Forms. The aim of this is to ensure 
that lessons move at an appropriate pace, to suit the specific needs of this group. In order to 
ensure that all pupils are working at the correct level – there will be an increase in the amount 
of differentiation tasks offered. Pupils will be encouraged to continue communicating openly 
and freely post-lessons, creating a co-operative, inclusive learning environment. Forms will 
be used as a ‘checkpoint’ for future units of work, allowing for improved decision-making 
when considering an appropriate time to move on to new units of work.  
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Appendices 
Appendix I: Copy of Microsoft Form used during period of research. 

 

 

 

 


