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Rational  

Assessment is a vital part of teaching and learning, this is emphasised in 
Building the Curriculum 5. This enables teachers to support their classes in 
moving forward and reaching the desired goal whilst detecting any areas 
that may need to be revised (Scottish Government, 2011). Shirley Clark 
(2006) highlighted formative assessment should be carried out with the 
involvement of the learning intention and success criteria. Expectations 
should be made clear throughout and steps on how to achieve this. Our 
enquiry used this focus of a checklist which was directly linked to the 
success criteria. This ensured the children to have a step-by-step process of 
how to achieve the learning intention. 

Aims 

This enquiry aimed to assess whether the introduction of checklists 
directly linked to the success criteria within literacy would impact the 
quality of work produced. Checklists are known to be useful in the 
classroom, this enquiry intended to identify if it would be beneficial to 
pupils whilst at online learning, or if they need to be supported by the 
teacher to fill this out.   

Methodology  

An enquiry was carried out remotely through Teams over the course of 
four weeks. The Primary Seven class contained twenty-five pupils aged 
between eleven and twelve. Although, not all twenty-five children were 
engaged in their online learning the entire time. The enquiry explored the 
usefulness of using a checklist during online learning and looked at 
whether this would improve the quality of their work within literacy. The 
checklist was directly linked to the success criteria and used for the 
children to self-evaluate their learning. The checklists included the success 
criteria and were directly linked to the literacy task.  



 

The checklist was implemented in the children's work only on selected 
days such as Monday to compare the quality of their work. These 
checklists were attached to the reading PowerPoints that the children 
would access their reading tasks. The literacy tasks were related to Active 
Literacy reading strategies. For example, for a summarising lesson, the 
success criteria would include noting the main events of a novel.  

During online learning, the literacy PowerPoints always has the learning 
intention and success criteria at the start of every reading task, this is 
discussed through audio clips. Usually, in class, this would be an active 
discussion of expectations and what it means to be successful in our 
learning. The checklist is located at the end of the task. The instructions 
were to tick if they believed they had achieved the success criteria, and if 
not, it was to be left blank. The aim was to encourage children to take 
pride in their work and see what improvement they can make next time. 

Questionnaires  

After the enquiry was completed, the children were asked their opinion on 
success criteria checklists and if this was useful for improving their work. 
This created the opportunity for the pupils to evaluate if the checklist was 
useful to them whilst learning online. The questions on the questionnaire 
were: 

1. Did you notice occasionally there has been a checklist supplied for 
your literacy work? 

A child could answer; yes or no. 

2. Did you use the checklist to self-assess? 

Children could answer; always, most of the time, some of the time, or 
never. 

3. Did you think the checklist helped improve your work? 

Children could answer yes, no or maybe. 

4. Would you find this checklist useful in class? 



Children could answer yes, no, maybe, no; only for online work, or yes; 
only for classwork.  

Observations 

Classroom observations were not possible due to online learning. 
Although, the children were gently reminded during online class meets to 
pay attention to the checklists and asked why checklists may be used to 
assess their learning. The children were encouraged to use their checklist 
for setting achievable goals for the next steps. The children's work was 
viewed through the Assignments tab on Teams. 

Findings  

Once the enquiry was completed, data was collected to help determine the 
usefulness of the checklist with self-assessment while online learning. As 
the children were unsupported by their teachers, we included if they 
noticed there was a checklist there to help them during their literacy. 

Diagram 1 

 

From the Diagram above, only 20 children filled out the questionnaire out 
of 25 so this is not a true reflection of the whole class. The results showed 
60% of the children who took part in the enquiry had noticed the checklist. 
This question was required as the children were not filling out the 
checklist online when they were handing in their work in their 
Assignments. This may because it was an additional thing to do, although 



they could have been doing this orally as over half said they did notice it. 
It also must be noted that 40% of the children did not notice this, leaving 
implications that checklists need to be supported within the classroom.  

Diagram 2 

 

 

 

From the 
questionnaire, 
the majority of 
children (60%) 
expressed that 
they found the 
checklist useful 
only some of the 
time with 5% 
saying they used 
it always and 

10% saying most of the time. Overall, that is a positive result showing the 
checklist was used to assess children’s learning. While results suggest that 
the checklist may have had an impact on the children learning, 25% of the 
children felt that it had never helped them to self-assess. However, this 
could be the children who never noticed it as shown from the first question 
in the questionnaire.  

 

Diagram 3 



 

 

The results from Diagram 3 are interesting as 55% of the children said that 
the checklist maybe improved the standard of their work. The reason for 
this might be because children need to be supported and praised in the 
classroom. It may be difficult to self-evaluate the standard of their work 
without the support of the teacher. 35% of the children did say they found 
it did help improve their work which is a good result and shows that 
children are able to self-assess their work confidently with a checklist. 
Only 10% felt it had no positive impact, this could be because they never 
directly used the checklists or need the support of the teacher and peers.  

 

Diagram 4 



 

The question's results from the diagram above are important for moving 
forward within the classroom and online learning. Our enquiry aimed to 
compare if the checklist would help aid them whilst learning at home and 
if they would want to continue this when returning to the classroom. 40% 
of children again felt that it would maybe be helpful in class. Whilst 25% 
thought it would only help them in the classroom, not during online 
learning. The other 25% felt it would be useful only in the classroom. So 
therefore 50% of the children would find it helpful to their learning within 
a classroom setting. Only 5% believed that it would only help during 
online learning. An implication of this could be that the children that 
picked maybe could find it useful with the right support and guidance from 
their teacher within the class.  

 

Limitations  

Online learning limited the enquiry due to lack of face-to-face teacher 
support. Checklists are used frequently within the classroom. These are 
printed out and given a lot of guidance how to use them. Without the 
guidance of the teacher explaining why the checklists are useful to the 
children’s learning, the children may not understand the importance. 



Furthermore, the use of fellow peers assessing the checklists within the 
classroom is a valuable experience; this tool cannot be used at home. 

Another limitation could be the children’s lack of resources. As already 
stated, the teacher would print out the checklist before the lesson. Some 
children do not have access to printers so were not willing to copy it out 
nor they may not view the checklist as significant so missed it out as it was 
additional workload. 

Conclusion 

The enquiry's evidence suggests checklists are useful when they are 
directly linked to the success criteria to self-assess whilst in class and 
sometimes during online learning. Although the children may need to be 
within the classroom where they are supported by their teacher and peers. 
The engagement was an ongoing problem with online learning which is an 
important factor that cannot be ignored. Therefore, checklists can 
positively impact the quality of work, however, it is hard to see the results 
in their work as the class's engagement was low. Overall, self-assess is a 
useful skill for pupils and teachers, however, needs to be guided and 
supported to be effective. 

Implications for Future Practice  

The enquiry shows that children can take responsibility for their learning. 
They can use a checklist to self-assess their work once fully taught how to. 
The implementation of this is the children would have found the checklist 
more useful when in the classroom. Self-assess during home learning may 
not be the children's top priority when engagement is low. So, therefore, 
the checklist will be continued and useful when the children return to the 
classroom.  
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