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Rationale  

Confidence during Literacy is something that the children in my classroom have always 
struggled with, in particular writing. During remote learning I had noticed that the quality of 
the Literacy work being handed in online was not the same as the quality of work produced in 
the classroom. In addition, the number of children engaging with Literacy work - Taught 
Writing in this case - was not as significant as other areas of the curriculum. Hence, the 
interest of the connection between online feedback and confidence in Literacy work. 
Hardavella et al. (2017) highlight the relationship between effective feedback and pupil's 
competence and confidence in work as it helps bridge the gap between their perceived 
performance and the performance sought after. Therefore, comparing the children who 
engaged with online feedback versus the children who did not was of interest, in particular to 
see if the children’s quality of work was impacted based on their confidence.  

The aims of this enquiry are to: 

• Investigate the effect live feedback has on confidence during Literacy. 
• Investigate if live feedback effects the quality of work produced.  

 

Methodology  

The enquiry was carried out over a five-week block with one input per week for taught 
writing. The first week of the investigation there was no input given to the pupil’s, out with 
the live lesson, to help compare the difference between the children’s confidence with and 
without input.  

At the very start of the five week block the children were to complete a questionnaire (see 
Appendix 1) rating 1-10 how confident they felt towards taught writing which was then 
carried out again in week three and in week five to help understand if their feelings had 
changed as the weeks went on. 

Throughout the five-week period the children also had to self-assess their writing work using 
a traffic light system provided regarding how confident they felt with what they had 
produced. The traffic light system was green for confident, amber for feeling okay and red if 
they did not feel confident.  

In addition, polls were used during live calls to gauge how children felt the live lesson and 
live feedback effected their confidence with the task they had to complete for that day. I 



focussed on six pupils, with ranging ability and engagement with the live sessions and self-
assessment tasks.  

 

Findings 

The results imply that overall, the live sessions and feedback did improve confidence during 
taught writing. Table 1 shows that from week 1 to week 5 pupil confidence did increase with 
only 1 child still not feeling confident with taught writing. This implies that the direct input 
did influence pupil confidence, however only 2 out of the 6 children felt very confident 
completing taught writing by the end of the block period. Nonetheless, from week 1 writing 
to week 5 there was an apparent change in the quality of writing as well as the children 
staying on task for what they were meant to be writing about- this was based on my own self 
judgement of the pupil’s work.  

Table 1- Online Questionnaire (How confident do you feel with your taught writing 
work?) 

 Week 1 Week 3 Week 5 
0-4 (feeling not 

confident) 
4 2 1 

5-7 (feeling 
somewhat confident) 

1 3 3 

8-10 (feeling very 
confident) 

1 1 2 

Table 2 suggests after completing their writing task pupils still did not feel confident with the 
writing work they had produced which contradicted the response they had given during the 
live sessions (table 3). I would say this is the effect of them not having continual feedback 
during the task which is often provided in the classroom. If the pupil is left alone to do the 
work after a live input the child often seeks further help on minor problems that are easily 
resolved with a short answer. However, as the work is completed online the children do not 
receive the same feedback that they would have received in the classroom that would 
ultimately help iron out small concerns thus improving their confidence.  

Table 2- Self- assessment on work using traffic light system (Are you confident that the 
writing you have produced is to P6 standard?) 

 Week 1 Week 2 Week 3 Week 4 Week 5 
Red 
Not 

confident 
with work 
produced. 

2 3 2 2 1 

Amber 
Confident 
with work 
produced 

3 2 3 2 3 



Green 
Very 

confident 
with work 
produced. 

1 1 1 2 2 

These findings cannot be completely conclusive as not all of the 6 children engaged with the 
live sessions (table 3). However, this did prove to be more helpful when assessing the data. 
When it came to the Literacy work the pupils that did not engage with the live session and 
feedback did not produce the same quality of work to the children that had engaged. In 
addition, due to the lack of engagement with the live sessions the children did not always 
redraft their work based on the feedback provided, which really effected the quality of the 
writing. Therefore, it is evident from comparing the quality of work and the findings that the 
children who did not feel confident were the children who did not engage with the live 
sessions. Thus, showing the effect live sessions have on pupil's confidence in Literacy.  

Table 3- Poll on live session (Thumbs up, middle and down how confident you are 
feeling going and completing the writing task).  

 Week 1 
6/6 children 

on live. 

Week 2 
4/6 children 

on live. 

Week 3 
4/6 children 

on live. 

Week 4 
5/6 children 

on live. 

Week 5 
4/6 children 

on live. 
Thumbs up 
(confident) 

3 4 2 3 3 

Thumb's 
middle 
(feeling 

somewhat 
confident) 

1 0 2 1 1 

Thumbs 
down (not 
confident) 

2 0 0 1 0 

 

Conclusion  

From the results it may be concluded that online feedback does effect pupil’s confidence in 
Literacy work, in particular the live sessions as the children could seek clarification on any 
questions they had about the task. In addition, they could understand fully what I was looking 
for when it came to the writing work. Although, more in-depth research would be needed to 
validate this statement. Nevertheless, it must be noted that online feedback can only improve 
confidence to a certain extent and in person feedback is much more effective and can help 
with pupil's confidence more as the child’s queries can be answered straight away which can 
stop the deterioration of confidence much quicker than online.  

 

 



Implications for future practice 

This enquiry allows for a further understanding of pupil’s feelings towards writing and how 
that can affect the confidence in their work leading to lack of quality. In the future, it would 
be useful to adapt writing in the classroom to intertwine with growth mindset lessons to help 
boost confidence in pupils. Dweck (2007) highlighted the role that growth mindset can play 
on learners' achievement and confidence and those pupils with growth mindsets often make 
greater improvements in academic performance due to the embrace of challenge and 
improving errors. This is of importance when it comes to writing due to continual redrafts 
and a need for thinking outside of the box with varying writing topics. With regards to the 
type of feedback provided by the teacher, Watling & Ginsburg (2019) suggest that feedback 
must be perceived as useful to the learner and it should remain task-orientated rather than to 
do with the learner themselves. In addition, Watling & Ginsburg (2019) noted that it is best to 
give feedback based on direct observation of the pupil as it can be more useful when offering 
direct and clear guidance on how to improve. Thus, the importance of adapting and 
developing practice in this way suggest it shall become more beneficial for the pupils in the 
classroom on building confidence in their Literacy work which will hopefully extend to other 
areas of the curriculum.  
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