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Rationale 

Assessment for learning is fundamental to the growth and development of children. If they 

understand what they are trying to achieve, where they currently are in their own learning and 

how they are going to achieve learning aims, then they will become more motivated as 

learners (Bartlett, 2015). In considering this, formative assessment can prove to be a powerful 

tool to drive learning and explore pupil progress. Furthermore, embedding assessment for 

learning, children need to see value in what they are doing and for assessment to be relevant 

to their daily practice.  

“Flipped learning environments must be flexible learning environments that educators and 

students can regulate at will,” (Aydin et al, 2021). Pupils learn best when they are given 

feedback and can evaluate them. In this regard, using an online platform to ensure children 

benefit from feedback is more important than ever. My group and I decided it would be 

worthwhile to observe pupil discussion during live check-ins each week to gain an 

understanding of whether feedback was useful to them. The numeracy Form was different 

each week dependent on the task to ensure it linked in with the progression of the children’s 

learning. 

As a group, we discussed challenges experienced through teaching and learning in our digital 

classrooms. A common challenge we pinpointed as a group was how to ensure children 

gained meaningful feedback. Therefore, this practitioner enquiry focused on how using 

Microsoft Forms provided feedback for children to enhance their learning. For assessment to 

function formatively, the results have to be used to adjust teaching and learning (Black and 

Wiliam, 1998). This therefore can positively impact the motivation if learning is adjusted to 

suit the learners. 

Aims  

This enquiry aimed to identify if using Microsoft Forms gave useful information for 

providing next steps in numeracy and if it was an appropriate way to improve assessment 

information to make it more detailed for children.  

 



Methodology 

This enquiry project was implemented over four weeks and observations were made during 
digital schooling. Twenty-nine pupils from Primary 1 were involved in the enquiry, however, 
for the benefit of data analysis, a focus group of nine children was created. 

Throughout this enquiry, there were four forms of evidence gathered. 

Weekly Grid for Pupil Assessment 

At the end of each week, a grid was filled out to see what criteria best suited the children’s 

learning. I decided to use a weekly assessment grid to breakdown the children’s learning and 

inform my decisions for planning the next Form. The grid was colour coded to reflect their 

learning.  

Pupil work and discussion  

Children had a voice in terms of how they felt the Microsoft Forms activities helped them. 

The children that participated enjoyed it and referred to it as it being a ‘fun quiz’. I was able 

to gather this information on my class channel on Teams. To encourage others to carry out 

the activities set on Forms, messages were posted in the ‘general chat’ on Teams. Children 

were independent in using the chat function on Teams to make me aware when they had 

completed the Form. To make it age appropriate to Primary 1, children were then asked to 

post their favourite emoji if they felt the Form helped them and to see if they enjoyed it. In 

drawing on Vygotsky’s notion of the zone of proximal development having feedback 

interwoven is fundamental to children’s development of learning. For this reason, pupil 

discussion of their own learning helps in shifting the reliability of teachers’ judgements, to 

relating between learning ‘now’ and learning ‘next’ (Dann, 2019). In terms of the children in 

this study, pupil voice was evident throughout in which they could discuss their learning.  

Teacher feedback 

Children were given individual teacher feedback based on their learning from each of the 

Forms. Microsoft Forms was effective in this part as feedback could be provided for each 

question. This feedback was to enhance their learning for next time. On the whole, providing 

feedback in this way allowed the children to access the feedback and to engage with it.  

Survey 

A quick survey was implemented within the Forms each week. This allowed the children to 

assess their learning at the end of the Form. In doing so, the children could come to terms 

with how they felt they coped. The reason for having the survey within the Form was to 



ensure children could use visuals to guide how they assessed their learning. It also provided 

essential information going forward to enhance differentiation and challenge.  

Findings 

Following the completion of the practitioner enquiry, the data and evidence were analysed to 

identify the impact of using Microsoft Forms to assess learning in Numeracy. The findings 

from the surveys indicated the following: 

• Children could assess their learning based on the Form they completed. 
• Children understood the different options available and related to the visuals. 

Children self-assessed their work on the completion of each Form. This was appropriate due 

to the use of visual aids making it appealing for the children taking part in this enquiry. The 

pie chart indicated the average results from children rating their learning weekly. This was 

done in a sharp and concise way and worked well being included within the Form as it 

ensured the children had to respond. However, the uncompletion of a Form resulted in those 

children not being able to self- assess. For consistent children within the focus group an 

improvement was noticed based on their self- assessment and acting on feedback. For 

children that did not act on their feedback it resulted in them self-assessing the Form as 

‘hard’. Further analysis of the surveys can be seen in Appendix 1.  

Through discussions and teacher feedback with the focus group, it was noted that 5 out of the 

9 children acted on their next steps. This was consistent for the duration of the enquiry which 

allowed it to be more beneficial for those children. Hence, these children improved when 

completing any Forms afterwards. During the written feedback stage of this enquiry, children 

were made aware that they could view their individual feedback which would be provided on 

the day of submission. The children displayed positive changes in the quality of their work 

and used the written feedback to guide them in the completion of the others.As well as this, 

implementing questions in line with the numeracy benchmarks allowed the learning to meet 

the learners.  

In terms of the weekly grid, for children that had no interaction with the Form, a red box 

would appear with a comment to say they did not complete it. Other pupil assessment 

included an orange or green box. An orange box equated to completing the Form yet 

struggling with aspects of learning contained in the Form (Appendix Two). Hence, next steps 

would be provided to that child’s feedback on the Form. This was a useful implementation as 

it allowed children to understand where they had gone wrong. A green box in the grid 



signified that the child had completed the Form and their performance fully met the criteria 

for learning. Using a weekly grid allowed me to track and monitor the children’s progress and 

resulted on the Forms being adapted according to information obtained from the grid. 

Analysis of pupil discussion indicated the results were inclusive. Some children were on 

board and accessing their feedback (Appendix Three), however this was not consistent within 

the focus group. I was able to adapt the questions to best suit their learning based on the 

results of prior Forms. For example, I took into consideration the duration of time it took for 

children to complete the Forms. When children were provided with their feedback, I 

mentioned taking as much time as was required. Also, it was difficult to grasp whether 

children were completing the Forms independently or whether support was given. For 

children that spent longer completing the Forms indicated a more accurate representation as 

some children were only spending a few minutes completing the Form which was not as 

realistic. The average time to complete the Form allowed me to assess if the children were 

spending more time (Appendix 4). Although the Forms provided an average time, I could still 

access children’s individual time. This provided a good justification as to whether children 

were completing the Form independently.  

Conclusions 

The use of providing feedback on Forms has proven to be mainly effective for the children 

considered for the purposes of this enquiry. Children having access to their individual 

feedback allowed feedback to be more detailed for them. With a range of children that 

completed the Forms, it was evident they would have different next steps. It was useful in 

giving the children next steps in a discreet manner that only the individual could see. 

However, the results of the enquiry can not be fully justified as children may not have 

completed the Forms independently. 

Implications for Future Practice 

The conclusions made from this enquiry will be used in consideration of my future practice. 

It has allowed me to understand the importance of providing relevant feedback and ensuring 

the approach used is suitable for the age and stage. Going forward I believe it would be 

beneficial to use Microsoft Forms for other curricular areas. When the children complete a 

topic, Forms could assess their overall learning. I also feel that using it within the classroom 

setting would give children an opportunity to complete the Forms independently and would 

allow class teachers to see first-hand how the children cope with the Forms. 



I am aware that children respond differently to feedback and what works for one child may 

not work for another. Taking this into consideration, as a developing practitioner I aim to use 

new and adaptable approaches to suit all children I work with. This will develop my practice 

and awareness of monitoring and tracking my children’s progress.  
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Appendix One- Survey Analysis 
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This was visually appealing for a Primary 1 class to self-assess their learning.  

The pie chart indicates the average results from the children rating their learning weekly. 

The analysis shows the children understood how to assess their work accordingly. 



 

Appendix Two- Weekly Grid 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Appendix Three- Pupil Discussion 

 

 

 

 

 

 

 

 

 



 

Appendix Four- Average time to complete the Form 

 

 

 

 

 


