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Rationale  
 
Providing pupils with feedback, whether it is instant or a written comment in their jotter or on 
any work they have produced, has always been vital (Hattie and Timperley, 2007).  Pupils 
need to know how they are performing and that the work they are completing is for a reason.  
This also shows pupils that the teacher is also invested in their learning (Mclean, 2010).  Due 
to online learning being imposed on all secondary school children since January, giving 
feedback on the work they had completed at home was more important than ever.  Initially, 
written feedback was given to pupils, which was delivered through the work they had 
submitted online.  The comments provided were personalised by addressing the pupil by 
name and then going into detail about the work they had submitted. By using this structure 
for written feedback, it was meant to be encouraging for the pupils and to also highlight that 
the teacher was taking an active interest in the work that they had produced (Dweck, 2016). 
The use of written feedback felt impersonal and as a result, the research conducted adopted to 
use verbal feedback through voice recorded messages as a means of feedback.  This was to 
add a friendlier and familiar touch to the feedback provided to the pupils.  It was an attempt 
to close the distance between teacher and pupil and to also see if this motivated pupils more 
and encourage them to engage in further online learning.  
 
Aims 
 
The main aim of the research was to find out how pupils reacted to verbal feedback given 
through online learning.  Due to the current situation of online learning pupils were missing 
out on the interaction and personal familiarity that they were used to receiving by having a 
class teacher present with them.  As a result, motivation could be low (Sutherland et al, 2004) 
and therefore feedback may have not been acknowledged.  The research aimed to look at the 
effect of verbal feedback on pupil’s engagement as opposed to written feedback being given.  
As a result, the research aimed to see if motivation and engagement would be affected.  
Previous research has shown us that there is considerable evidence that feedback related to 
performance, effort or ability increases engagement and performance of tasks (Dohrn & 
Bryan, 1994).  This research focused mainly on verbal feedback through online learning as 
oppose to traditional feedback methods.  By giving verbal feedback through voice notes, this 
was to encourage pupils in the same manner as they are accustomed to within a classroom 
setting.  By hearing the teacher’s voice and being able to clearly have everything explained, 
the good points as well suggesting ways to improve their work, the research aimed to bridge 
the distance between learner and teacher thus improve communication and lead to further 
engagement in online learning.    



 
Methodology  
  
Initially verbal feedback was going to be provided to a National 5 Administration and IT 
class through submitted work on Teams.  This was going to be done by providing spoken 
feedback through voice notes attached to pupils’ work that had been submitted for marking.  
At the end of the three-week research period, the research was going to conclude by asking 
the pupils, via a Forms quiz, how useful they found the voice note feedback.  Sample 
questions in the Forms quiz included: 

1. Do you feel that verbal feedback was better than receiving written feedback? 
2. Did verbal feedback help you feel ‘closer’ to your teacher? 
3. Did verbal feedback help you understand the teachers, concerns better? 
4. Were you more motivated to complete and submit further online work after 

receiving verbal feedback? 
5. Would you like to continue to receive verbal feedback? 
6. Going forward, how important do you think receiving verbal feedback is? 

Pupils were provided with an option to choose ‘yes’ or ‘no’ for the first five questions and for 
the last question space would be provided for them to give a more in-depth answer. 
Unfortunately, the methodology had to be changed as senior school returned to school for 
practical subjects and as Administration and IT was listed as a practical subject my 
methodology had to be changed.  Prior to returning to school, feedback was given as a written 
comment attached to pupils’ work.  The comment was personalised by acknowledging the 
pupil by name and highlighting strong points and then going highlighted areas that needed to 
be worked on.    
As a result of pupils returning to school, research time had reduced therefore two senior 
classes and the original S4 Administration and IT class were asked whether they were happy 
with receiving written feedback.  After getting the pupils response and recording them, they 
were further questioned as to what type of feedback they would prefer to see.  The options 
given were written, verbal via voice note and video feedback via a short video clip. 

 
Findings  
 
By providing a written comment in the first instance it was unclear if the pupil was reading 
the feedback provided and how they reacted to it.  There was no way for teachers to know 
whether pupils had acknowledged the feedback or if they had only looked at their marks and 
disregarded the rest of the feedback provided.  Feedback is given to pupils to ensure that the 
work they are doing has a purpose and as a result by carrying out the tasks given, information 
is retained for future use (Leahy et al, 2005).  By giving feedback to pupils, it said to help 
with motivation and to encourage pupils to engage in further tasks to a high standard (Dweck, 
2016).    
During the research stage, two senior National 5 classes were asked what type of feedback 
they would prefer.  The choices given were written, verbal or video feedback.  
In addition, the same questions were asked to a S4 class who were made up of mixed ability. 



Unanimously through all three classes, pupils chose verbal feedback would be highly 
beneficial with some adding that a video comment would add more of a personal touch and a 
feeling of being closer to the teacher.  The pupils stated that verbal feedback would be more 
beneficial than written feedback as things would be explained in depth and pupils would 
understand better.  Some pupils further went onto to address the issue of feeling isolated and 
alone during the lockdown and by receiving verbal feedback, this would make them feel 
better and boost their morale.  

The research conducted highlighted many pressing issues pupils had to face when dealing 
with online learning.  The feeling of isolation and being away from school being one of the 
biggest issues being emphasised.  Pupils expressed how seeing their teachers’ face or hearing 
the teachers’ voice would bridge the gap and distance being felt by them.   

 
Conclusions  
 
In conclusion it can be seen from the limited research carried out and by the responses given 
by pupils that verbal and or video feedback would be highly welcomed by pupils in the 
future, especially during circumstances similar to the ones we have had to endure.  By using a 
form of communication which allows pupils to see and/or hear their teachers, would add a 
connection with their class teacher and would also personalise the feedback specific to each 
individual pupil.  Thus, creating a more personalised and personal form of feedback.  The 
wellbeing of pupils is paramount (Dweck, 2016) and by providing a more personalised 
approach would be more beneficial to pupils.  As mentioned previously the knock-on effect 
of providing verbal feedback would encourage and motivate pupils to engage in more online 
learning as the feedback is more tailored and constructed better, thus allowing for a clearer 
understanding of what is expected of them.  Most pupils agreed that this type of feedback 
would be more beneficial and would motivate them to carry out more online work.  They 
further agreed that this type of feedback would improve their wellbeing and bring them a 
little closer to the school community.  As stated by Hattie and Timperley (2007), “feedback is 
among the most critical influences on student learning”.  Consequently, highlighting the 
importance of providing feedback in a manner that suits all young learners and meeting their 
needs. 

 
 
Implications for Future Practice  
 
Ideally this research would benefit further from using a longer time frame to conduct more 
research.  As mentioned previously the change in methodology due to the changes being 
introduced by the Scottish Government, in schools, affected this research as the Forms quiz 
could not be given out for direct answers to the impact of how verbal feedback facilitated 
online learning and furthermore if the use of verbal feedback helped motivate and engage 
pupils further in online learning.  As we are currently living through unprecedented times, 
this research was useful in identifying the gaps that has been created due to the pandemic.  To 



further the research a wider audience and longer timeframe would be beneficial as more data 
would be collected and better analysed. 
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